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CHAPTER I 
THE PROBLEM .AND ITS PURPOSE 
1. State~ent of Purpose 
' ' .. 
The purpose of this thesis is to analyze the teaching of 
p~oae lite~ature in the twelfth grade today through (1) a re-
view of current profess~onal opinion; and (2) an analysis of 
current textbooks for teaching literature in the twelfth 
grade. Through this study, the writer hopes to indicate the 
recommendations of the authorities in the field of language 
arts concerning purpose, selection, organization. method, 
teaching aids, and evaluation, md the extent to which these 
recommendations are carried out in a sampling of recent text-
' 
books. 
2. Justification 
!1 . Smith, in The English Language Arts, writes: 
"The teaching of literature is not to be confined 
to acquaintance w1 th br horror ·of) a few titles of specif-
ic types of books, or acquaintance with excerpts through 
a so-called survey of American, English, or world liter-
ature. ·It is not eonce~ned prtmarily with a few biograph-
ical statements about authors; editors• introductions or 
notes; critics' opinions, dates, definitions, settings, 
the names of characters, a point called climax, and word 
studies. It is a departure from what has become a stereo-
type in the minds of those not in touch with schools to-
day: a cramped, inelastic list of what were ter.med, un-
fortunately, classics, including possibly "Orpheus and 
His Lute," "Snow-Bound,'' "Evangeline," Ivanhoe, "Il Pen-
seroso," Burke's Conciliation, and Silas Marner." 
1 
1 Dora v. Smith, Director, Commission on the English Curricu-
um of the National Council of Teachers of English, The English 
Language Arts, Appleton-Century-Crofts, New York, 1952., p. 376. 
In the above passage, the modern program in literature 
is described by indicating what it is !!.21-·precisely the list 
. . 
of required tasks which "•••?P;>ressed students, administrators, 
' y 
and English tea~hers alike." The textbooks used by the 
writer in high school had little, if any, relation to the 
truly functional program in literature which even then had 
been widely advocated for years by leaders in the field. Do 
1 the recent textbooks carry out any more explicitly the sug-
gestions ot the authorities concerning the teaching of liter-
ature in high school? Since no other study of this question 
is nov aTailable, the answer to this question should be of 
value both to other teachers of English who seek the best in 
teaching, and to the writer, who, as one of the profession, 
will benefit from the knowledge of the professional recommen-
dations and of the values of the newer textbooks. It is this 
1 answer which this study hopes to discover. 
3. Scope and Limitations 
The paper is a study of the teaching of prose literature 
in the twelfth grade. The review of professional literature is 
concerned with the recommendations ot the authorities today. 
The textbooks represent those in .eurrent use. 
The stud'1 is limited to the teaching of prose literature, 
exclusiTe of drama, 1n the senior high school. The textbook 
y Loc. elt. 
2 
analysis is confined to a group of twelTe anthologies publish-
ed since 1940 and suitable for use 1n the twelfth grade. Moat 
publishers recommend either of tlie final two books of a series 
for the twelfth grade, according to the requirements of the 
respective curricula. This study includes either of the two 
volumes, depending upon which is ayailable, in order to effect 
a wider sampling of representatiTe series. 
4. Procedure 
The writer analyzed the current professional books and 
journals and a representatiTe group of widely used textbooks 
with reference to the following: 
Objectives in the teaching of literature 
Selection of content 
Organization of material 
Methods of teaching 
Teaching aids 
Evaluation 
The findings from the professional literature and those 
from the textbooks were recorded. The data are shown in Tables 
1 1 - 15'. A comparison of the data from the two sources was 
then made. Results of the comparisons are indicated on pages 
'i'i-93. 
5'. Definition of Terms 
Definitions of the following terms used in this thesis 
were taken from Good's Dictionary Of Education: .!1 
~correlation--bringing together the elements of 
two or more different subject-matter fields that bear · 
on the same large problem or area of human experience, 
in such a way that each element is reinforced, broadened, 
and made richer through its association with the elements 
from the other subject fields; the term implies a subject-
matter organization of the curriculum but the recognizes 
that the subject fields are, in actual life, interrelated 
and hence that same interrelation in school is desirable; 
a practical project may or may not be involved in the 
process of correlating. 
Curriculum--a body of prescribed educative experi-
ences under school supervision, designed to provide an 
individual with the best possible training and experience 
to fit him for the society of which he is a part or to 
qualify him for a trade or profession. 
Evaluation--the step in directed study in which 
teacher and pupils appraise the progress made in the 
study of a subject or unit. 
Language arts--a group of school subjects, the 
chief purpose ot which is to teach control and proficiency 
in the use of the English language; commonly includes 
reading, language (oral and written composition, grammar, 
and '··7.hetoric), speech, spelling, and handwriting; loosely 
used to include literature, humanities, or any art ex-
pressed in the medium of language. · 
Obfective--a standard or goal to be achieved by 
the pupi when the work in the school activity or school 
division is completed. 
Program--a plan of procedure. 
Teaching--the act of providing situations, conditions, 
or activities designed to facilitate learning on the part 
of those formally engaged in attending school or inform-
ally engaged in learning activi tea. 
Textbook--a book dealing with a definite subject of 
study, systematically arrang~ intended for use at a 
specified level of instruction, and used as a principal 
source of study material for a given course." 
lfCarter v. Good, Dictionary af Education, New York, McGraw-
~ill Book Company, 1945, PP• 101-411. 
4 
In addition, this derinition or literature was taken 
. y 
from Webster's New International Dictionary: 
"Literature--literary product~ons as a collective 
body; as: a the ·total of preserved writings belonging 
to a given-language or people; b specit., that part or 
it which is notable for literary form or expression, as 
distinguished, on the one hand, rrom works merely tech-
nical or erudite, and, on the other, rrom journalistic 
or other ephemeral literary writing; belles-lettres." 
Finally, for the purposes of this study, ~ literature 
refers to the writing of the present generation. Literature 
over twenty-five years old is here termed~ literature. 
!fWI11iam A. Neilson, Editor in Chief, Webster's New Inter-
national Dictionary, G. and c. Merriam Company, Springfield, 
Mass., 1947, P• 1442. 
CHAPTER II 
A REVIEW OF PROFESSIONAL LITERATURE 
Education in a democracy.-- The justification or the 
teaching or literature must rest in its relationship to the 
goals of instruction in the language arts and, in turn, the 
place of the language arts themselves in democratic education. 
. 11 The aims of education in a democracy are: 
1. The cultivation of wholesome personal living 
2. The development of social sensitivity and effective 
participation in group life 
3. Preparation for vocational campetence : 
Accordingly, the objectives in the teaching of the lan-
guage arts, broadly stated, are seen to encompass these three 
areas. 
The language arts in education.-- As defined by Smith in 
The English Language Arts, the goals of instruction in the 
language arts are "the linguistic abilities and the awareness 
of the values of life which are required by the fully mature y 
civilized human being." 
1/Johii if.. :De Boer; Walter V. Kaulfers, and Helen R. Miller; 
'T'eachin En lish in Second . Schools McGraw-Hill Book Com-
pany, Inc., New ork, 19 , P• 11 as stated by the Educational 
Policies Commission, National Education Association of the 
, United States and the American Association of School Admin-
istrators, Education for All American Youth, The Commission, 
Washington, D.C., 1952, p. 102. · 
g/ Dora v. Smith; op. cit., pp. 7-8. 
G 
- -- - --
"The Commission believes that experiences provided 
in the language arts should help America1 youth toward 
the achievement of ten major goals: 
1. Wholesome personal development .. 
2. Dynamic and worthwhile allegiances through 
heightened moral perception and a personal 
sense of values 
3. Growing intellectual curiosity and capacity 
for critical thinking 
4. Effective use of language in the daily affairs 
of life 
5. Habitual and intelligent use of the mass modes 
of communication 
6. Growing personal interests and increasingly 
mature standards of enjoyment 
1· Effective habits of work 
8. Competent use of language and reading for 
vocational purposes 
9. Social sensitivity and effective participation 
in the group life 
10. Faith in and allegiance to the basic values 
of a democratic society. "Y 
Specifically, toward aiding "the individual student to 
grow into the fullness of his personal stature ••• , to play a 
responsible part in the group life," and to prepare for vo-
cational competence, the English teacher seeks to develop 
skills in the four areas of reading, writing, speaking, and 
11 listening. 
!/Ibid., pp. 3-1. 
'"1'"'H 
t{ 
Literature in the reading program.-- As many as twenty 
years ago Hatfield recognized experience through literature 
as an ultimate objective. 
"The value or literature, bey9nd the immediate 
one or pleasure, is in the enlargement of the individual 
by means of indirect experience ••• The intrinsic worth 
of such experiences is the only valid reason for the 
reading of literature ••• If vividly and thoughtfully 
lived, these experiences will produce the maximum of 
total enrichment, intellectual, esthetic, and mora.l."Y 
Four years later, in Conducting Experiences in English, 
Broening expressed agreement with this idea: 
"In the modern classroom ••• literature is read as 
human experience, in which pupils are allowed to choose 
books within their emotional and intellectual maturity, 
and are encouraged to explore books--for self-revelation, 
self-expression, self-improvement, and self-reali~a.tion~g/ 
Cross, in 1941, applied the idea of reading as experience 
to pupils• growth in broad social areas. 
~'All literature is for and about human beings. 
Those who do not read or cannot read may learn something 
about human nature by directly observing how boys and 
girls, men and women, act in response to their experi-
ences. But their observations are limited to brief, 
chance meetings. Through books one comes not only to 
know many more of our fellow-creatures than we can 
possibly know through dire.ct observation but also to 
know them better, seeing them through the eyes or authors 
whose business it is to observe and analyze what i ~ · · ~· 
!/Wilbur W. Hatfield, Editor, An Experience Curriculum in 
English, National Council of Teachers of English, A Report of 
the Curriculum Commission, Appleton-Century-Crofts, New York, 
1935, pp. 17-20 • . 
S/Angela Broening, Chairman, Conducting Experiences in English, 
Monograph Number 8 of the National Council of Teachers of 
English, Appleton-Century-Crofts, Inc., New York, 1939, 
pp. 3-11. 
s 
they find. The most valuable section of the education 
of a boy or girl is this that has to do with the read-
ing of print that has the qualities of literature."!/ 
The importance of the teaching of literature and its 
value to students, as stated above, were echoed four years 
later in a publication by Clarke and Eaton: 
"Perhaps the most important duty of the English 
teacher is to lead boys and girls to the realization 
that pleasure and profit may be found in reading books.~ 
In 1946 Hatfield advocated the study of "Literature for 
Personal Growth." His article in the Elementary English Re-
view set forth definite objectives for the literature eurricu-
lum: 
"To speak of literature for anything implies pur-
pose--implies that the inclusion of literature in the 
curriculum is for the sake of the effects it is expected 
to have. To consider "Literature for Personal Growth" 
is to consider the choiee and handling of literature 
for its effects upon the hearts and intellects of the 
readers. That literature may be used to secure or 
fortify peaee, to extend inter-racial brotherhood, to 
attack economic injustice, and to bring important his-
to~ical periods to breathing life we do not doubt."JI 
]]E. A. Cross, "Effective Teaching of Literature," The Eng-
1 I ish Journal, XXX, December, 1941, pp. 805-806. 
2/Harold A. Clarke and Mary P. Eaton, Modern Techniques for 
Improving Secondary School English, ' Noble and Noble, Publish-
ers, Inc., New York, 1945, p. ). 
J/Wilbur W. Hatfield, "Literature for Personal Growth," 
Elementary English Review, XXIII, April, 1946, pp. 149-153. 
.. ~ ,.J) 
Such a concept of the study of literature is reflected 
in a recent publication of the National Council of Teachers 
of English: . 
"In such a (modern) program, experiences in liter-
ature come through books of recognized excellence that 
will contribute to the growth and happiness of the tndi-
vidual ••• The purpose of reading literature is clearly 
defined as an aid to personal growth."l/ 
Fries has said: 
"In literature we aim to give our pupils a rich 
and varied literary experience; we strive to have them 
realize very vividly the activity, the feelings, the 
ideas of the materials read. "Y 
Such "rich and varied literary experience" ia'·direct ed, in 
the schools of today, toward certain broad and definite aims. 
As stated by the American Council on Education: 
"Books ••• in the modern school ••• are used as sources 
of information, for enjoyment, for the cultivation of 
aesthetic taste, and for the development of critical 
ability ••• (They are used as) a meanS of developing ap-
preciation of common needs and values and ••• a means of 
sensitizing young people to differences between people, 
differences of_ O_Pportmlity, cultural values, and 
expectations."..lf 
More explicitly, the American Council on Education 
1/Dora v. Smith, op. cit., pp. 184-185. 
2/Charles F. Fries, The TeachiEi of En~lish, The George Wahr 
PUblishing Co., Ann Arbor, Mie gan, 1 49, p. 245. 
3/American Council on Education, Intergroup Project, Reading 
Ladders for Human Relations, The Council, Washington, D. c., 
1950, p. 1. 
enumerates £ive types o£ opportunity provided by the modern 
· program in literature: 
"1. A chance to verbalize emotional reactions to char-
acters and situations in the sto~y itsel£ and to 
similar situations or characters in the lives of 
the participants. 
2. An invitation to identi£y situations which have 
comparable emotional content, similar tensions, 
and similar problems o£ human relationships. 
3. A challenge to analyze what lies beneath the 
situations and behaviors described: £acts, in-
£luences, cultural di££erences, ·economic £actors, 
psychological conditioning. 
4. A chance to develop important generalized concepts 
about human relationships in our society. 
5. An invitation to apply these new or emerging con-
cepts to the interpretation o£ other situations 
in real life and in other books."!/ 
The index to The English Language Arts includes under 
Literature the following areas: 
."aesthetic values of 
and civilized living 
and ethics 
and moral perception 
and personal development 
and social growth 
as a means of understanding today's world 
as an aid in promoting understanding of varied cultures 
as an aid in strengthening democratic ideals gl 
study o£ as a revelation of human experience." · 
Clearly, the accent is on literary experience as an aid 
for living. 
1/American Council on Education, op. cit., pp. 5-6. 
g/Dora V. Smith, op. cit., P• 495. 
-=-----=--
In Reading Ladders for Human Relations, the American 
Council on Education gives similar stress to the study of 
literature for social growth: 
"One important function of education in human re-
lations is the extension of sensitivity toward people, 
their values, and their ways of living ••• books, es-
pecially drama and fiction, can serve this purpose. 
We feel they can be used to increase the ability to 
put oneself in the other person's shoes, to enhance 
critical thinking about the realities of life, and to 
expand familiar! ty with people and their ways!']/ 
The study of literature today, then, is justified in the 
breadth of its aims. At its best it becomes a form of sup-
plementary experience to the reader. 
"Literature consists of what people have found 
out about life.' Literature is written experience. 
We can share the experience of people who have lived 
in all parts of the world for thousands of years. 
Through reading we inherit what they have learned. "Y 
Upon such objectives the National Council of Teachers 
of English bases its statement that: 
"The power to glean from a page what is there to 
be read, the thoughts and the feelings and the . aspi-
rations of human beings, is indispensable to the life 
of a people making any· claims to civilization. "J/ 
·oon·t'ent~. : ..~!i!"'otw.: the des ired outcomes for the teaching of 
prose literature stated in the previous <s~~e;tl:e.n, it follows 
that selection must be "based on the hope that the book, old 
or new, will reach the individual reader at his particular 
1/American Council on Education, op. cit., p. 1. 
E/John J. De Boer, et al., op. cit., p. 204. 
1/Dora V. Smith, op. cit., P• 374. 
:12 
stage of development or :for his particular purposes ••• (:for) 
it is clear that the same books are not suitable :for all 
pupils in a single grade. 11 .!1 
As early as 1935 Hatfield stated: 
"The pupil should be given (literary) experiences 
that have intrinsic worth :for ~~ now. But not all 
pupils in a class, or all classes even of the same grade 
in the same school are ready :for the same experiences!~ 
Certainly the members of the modern literature class 
are not to be confined to the outmoded class reading of 
classics. Regarding choice, Dakin says: 
"Responsibility :for this selection quite probably 
will be yours, and a real one it is. How are you going 
to choose? I hope you base your choice, not on your 
interests,. but upon those of your students.".J/ 
And those interests are as varied as the faces of the 
students thems~lves. Norvell lists as many as seven dominant 
factors which influence the enjoyment of the members of a 
class in reading literature: 
''1. sex 
2. age or maturity 
3. intelligence 4. special interest factors, as adventure, humor, etc. 
5. the classroom situation 
6. the teaching methods used 
7. community influences. ")J/ 
Hook suggests three criteria which seem to be generally 
!/Dora V. Smith, op. cit., pp. 379-380. 
g/Wilbur W. Hatfield, An Experience Curriculum in English, 
Appleton-Century-Crofts, Inc., New York, 1935, p. 18. 
J/D. D. Dakin, How to Teach High School English, D. C. Heath, 
Boston, 1947, p. 228. 
)J/George W. Norvell, The Readi~ Interests of Young People, 
D. c. Heath and Co., Boston, 19 0. 
j_3 
accepted for the selection of literary works: "the interest 
of the material, the worthwhileness of the material to the 
!I 
reader, and the intellectual readiness of the reader." 
The ability of . the individual must at all times be taken 
into account in the selection of literature for his reading. 
Here, again, as with interests, a great range is to be ex-
pected. Smith illustrates this point: 
"Secondary-school .: teachers are no longer surprised 
at the range of reading ability within their classes ••• 
In the seventh grade, for example, same perform at the 
eleventh- or twelfth-grade reading level. Others may 
be expected to distribute themselves anywhere from the 
second-grade level up to the seventh~£/ 
Thus a range of nine or ten grades in ability is to be 
considered quite normal. On the basis of this evidence alone, 
one sees that materials of varying levels of difficulty must 
be utilized within the class. Students may be grouped ac-
cording to ability, and each group may read from a book at 
its own ievel. A free reading program may be put into effect. 
If same reading in common is done from a single textbook, 
then additional volumes may be utilized for some of the requir-
ed reading. 
Does this modern curriculum include the traditional 
classics? Where these pieces of literaturestil1 form the 
1/J. N. Hook, The Teaching of High School English, Ronald 
Press Co., New York, 19.50, p. 103. 
g}Dora v. Smith, op. cit., pp. 377-378. 
_ ..~ ~~ j _•J: 
.- . 
greater part of the program in literature, the argument for 
them is generally centered upon their value to the students. 
On this subject, Hatfield commented in his Experience Curricu-
lum in English: 
"To argue that even though the pupils do not like 
it, it is good for them is to lose sight of the fact 
that their lack of pleasure is conclusive evidence of 
their failure to get the experience adequately. "1/ · 
Yet the solution is hardly to be found in wholly divor-
Cing these books from the curriculum. De Boer suggests a 
sensible procedure in relation to them: 
"In choosing the classics to study, we need to 
remember there are no essential classics and no best 
books for all classes. There is no one way or best 
way to teach any classic. The only thing we can do 
is help students find in the classics that which has 
meaning for them."g/ 
Cartner, on the other hand, puts in a plea for contem-
porary works, particularly for use with regular and vocation-
al classes: 
"The extraordinary American literary renaissance 
which has marked the period from 1930 on has yet to be 
harvested in the classroom. This is doubly to be re-
gretted because the younger writers made their appeal 
particularly to the same interests as those which concern 
our pupils: social, moral, personal, and ethical ques-
tions which preoccupy the great majority of ordinary 
Americans • "jJ . 
Obviously there is worth for the student in both 
l/Wilbur w. Hatfield, op. cit., p. 18. 
£/John J. De Boer, et al., op. cit., p. 222. 
J/Simon Certner, "Modern Life and Literature in the Vocational 
Curriculums," The English Journal, XXXIII (March, 1944), 
p. 136. 
contemporary and older literature. As Gertner has pointed 
out, pupils are quite likely to find contemporary writing di-
rected toward their own interests. Stil~people in the liter-
ature of older or classic vintage are largely the same as 
people today; and such selections can be read with an eye to 
the human beings who live in them. Thus Dakin warns: 
" ••• selections should not be excluded which would 
be enjoyed under the guidance of a competent teacher."!/ 
Hook, in relation to this problem, states: 
·rrA middle ground seems to be best ••• The teacher 
who teaches discrimination in reading is helping stu-
dents to swim, not to dog-paddle or mid-crawl. And 
the teacher needs to use both classic and contempor-
ary literature in order to teach discrimination 
successfully."gj 
The reading , in common, then, may include both new and 
older literature which meets the needs of the students. 
"Textbooks must be supplemental, also. Although 
a good text suggests much supplementary reading, the 
teacher has the responsibility of choosing that which 
best meets the needs of his own students."~ 
As individuals differ, so do classes; they do not fall 
into patterns for which the teacher can assign in advance a 
definite, limited reading program. 
1Jn. D. Dakin, op. cit., p. 293. 
g/J. N. Hook, op. cit., pp. 111-112. 
J/Ibid., p. 114. 
1G 
"Whether in college or high school he (the teacher) 
must not confine his students' study to a single an-
thology." l/ 
In summary, the curriculum in literature must include 
more than the twelfth-year textbook and reach into broader 
areas of contemporary and older literature in order to meet 
the criteria of the interest and worth of the material itself 
and the readiness of the readers. 
Organization.-- The organization of the material for the 
literature program is the direct problem of the English teach-
er. The English Language Arts lists three types of organiz-
ation which prevail: 
"1. Individual guidance in reading to help read-
ers find enjoyment in. books, to extend interests, to 
improve taste in reading, to assist in personal de-
velopment, and to permit individuals to contribute to 
common units of study. 
2. Organization of literature around themes or 
topics related to human experience or to other sub-
jects of study. 
3. Direct study of literature in and for itself 
through use of specific selections, literary types, 
surveys, or individual authors •11?} 
Directed free reading has became recognized as an essen-
tial element in the literature program. 
"One thing is obvious: you eannot treat them (the 
pupils) all alike without boring the best, teaching the 
mediocre, and discouraging the poorest.".J/ 
1/Dora V. Smith, op. cit., p. 381. 
g/Ibid., op. cit., P• 381. 
1 J/L. B. Mirrilees, Teachi Com osition and Literature in 
Junior and Senior High Sehool, Harcourt, Brace, 19 9, New York, 
p._ 461. -- ---
· Ten years ago Cartner stated: 
"The intensive program must be supplemented with 
an extensive program of individual reading suited tor 
the needs of pupils with heterogeneous tastes and 
abilities in reading."l/ 
But guidance in reading is not mere catering to chilEl-
- ~ren' s taste. Guidance, as de·fined by La Brant, is: 
" ••• the gradual building up within the student of · 
sufficient understanding to enable him to make his 
own decisions ••• Selection by the reader in terms of 
his desire to know, his interests, his ability, and 
his background {all aspects of the same thing perhaps) 
is important to him and to his teacher. "Y 
The well-developed curriculum, then, will include di-
rected extensive as well as intensive reading. In The Teach-
ing of High School English, Hook describes a differentiated 
composite plan for dealing with individual differences: 
"The basic reading, if carefully chosen, is of 
interest to practically the whole class, and any ad-
ditional material is likely to be enjoyed because it 
is selected on an individual basis; no student need 
suffer the defeat of failure, for all students who 
work can pass ••• ".J/ 
Since human beings grow when it is necessary for them to 
· make judgments, it seems imperative to provide opportunities 
for students to make decisions regarding what they ·read.~ 
ysimon Cartner, op. cit., p. 138. 
· 2/Lou L. La Brant, We Teach English, Harcourt, Brace, New 
York, 1951, PP• 237, 243. 
J/J. N. Hook, op. cit., p. 118. 
M/Dora V. Smith, op. cit., p. 383. 
"Since interaction between the book and the indi-
vidual is all-important, guiding personal reading and 
approaching literature by broad topics or by types 
tends to supersede courses in set books or surveys of 
the history of literature at the secondary level.u~ 
The trend in organizing the literature program is in-
creasingly toward topic and experience units. As early as 
1935, Hatfield stated: 
"Types of experience rather than specific titles 
should furnish the outline of the curriculum."?/ 
Anderson effectively related the theme approach to the 
objectives of the literature program: 
"One of the objectives of a course in literature 
should be to make the pupil aware of the fact that 
literature does deal with matters of great human con-
cern. Our experience has been that one of the best 
ways of accomplishing this end is to arrange for some-
what prolonged reading in certain themes ••• readily ap-
parent in the literature of the race: love, home life 
and family relationships, the great mysteries, nature, 
social conflict, religion, and many others. Usually 
the cumulative effect is that the more the pupils read 
on a topic the greater is their interest and understand-
ing and, as interest and understanding increase, the 
amount of reading increases."J/ 
More recently, the American Council on Education has 
based its Readins Ladders for Human Relations on the prin-
!1/ 
ciple that "related reading is a more meaningful reading." 
ynora V. Smith, op. cit., p;. 395. 
E1Wilbur w. Hatfield, op. cit., p. 18. 
J/Harold A. Anderson, et al., Instruction in English in the 
Universi~ High School, Publication of the Laboratory Schools 
of the Un varsity of Chicago, No. 9, University of Chicago 
Press, Chicago, 1941, p. 24· 
~American Council on Education, op. cit., p. 1. 
j _9 
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- -
In . it-on to p ro ohe to 11ter ttur throu h (1) 1 .. 
dividu 1 m.d danc , d {2) t hrough organi zat ion round t h es , 
tonica , a .d ot .er subjec ts o!' tucly , the curriculu.-n 1 o i n-
co ott f~t s ( .3) t he direct stu.dy of 11 teratur • rt s stated in 
1 rep~esen t d by a tudy of: 
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I7Ii rold " · · Jl.n& r o n ; e t a l . t . .2E.· cit., p. 25 • 
. I 
3. Surveys 
4· Individual authors 
Although much is said for an individualized literature 
11 program, "some reading in common is essential." Through 
reading the same selection, students profit from their indi-
vidual reactions to the same experience and are further stimu-
lated through class discussions of what has been read. In-
stead of using selections which have little relation to 
pupils' lives, wise teachers use the opportunity to select 
literature which meets with both teacher and pupil approval. 
Perhaps the best place in which to show that good literature 
can be enjoyable is the classroom itself. 
The types approach, as well as the other three methods 
I 
of organization classified under "the direct study of liter• 
ature," is stressed less than either individual guidance or 
the theme or subject approaches, although some emphasis on 
:J/ 
types may occur in the senior year. 
yt.. 
yJ. 
:J/D. 
"Literature as such-- as poetry, drama, essay, 
short story, or novel -- is a rewarding subject of 
study in both high school and college just as similar 
selections are in the nor.mal reading of adults for 
sheer enjoyment without reference to social or ethical 
problems ••• Occasional study of literature by type 
has for older students the advantage of introducing 
B. Mirrilees, OE· cit., p. 461. 
N. Hook, op. cit., p. 105. 
D. Dakin, op. cit., p. 305. 
y 
the skills necessary for the understanding and ap-
preciation of different types of reading and of giv-
ing various kinds of literary experience.".!/ 
Even when a unit on a 11 terary type is undertaken, em-
phasis may not be concerned primarily with form. 
"The department (of English) also offers reading 
experience in the major types of literature: ballads, 
narrative poetry, the short story, the photoplay, bi-
ography, the novel, the essay, and lyric poetry. 
While the emphasis in the types units is not upon 
the literature qualities peculiar to each type or to 
the history of the various types, abundant reading 
concentrated w-ithin a period of a few weeks, with 
incidental comment and discussion, produces a sur-
prisingly good acquaintance with and understanding 
of the characteristics peculiar to them."E/ 
Historical surveys, while extant, are seldom recommended 
without qualification. 
"Courses in the history of English or American 
literature are less and less common in high school, 
where, though chronology may be woven into a course, 
it should not be the end of instruction. A survey 
may develop an e.laborate setting for the appreci-
ation of literature, but forget completely that love 
of reading, intelligent interpretation of the au-
thor's meanings, and personal reflection upon it are 
the real ends of teaching literature.~J/ 
Hatfield, twenty years ago, advocated such organization 
as type, period, and author in preparation for the demand of 
college courses: 
"These approaches to literature are firmly es-
tablished in colleges, and to prevent too sharp a 
!/Dora V. Smith, op. cit., p. 386. 
g/Harold A. Anderson, op. cit., p. 24. 
J/Dora V. Smith, op. cit., p. 388. 
break between the work of secondary schools and higher 
institutions it seems desirable to introduce these 
large units anticipatory of college methods.".!/ 
Today these types of organization are less frequently 
recommended. 
Finally, the study of literature may be organized around 
one author or a group of authors; but this pattern is far 
from the typical. 
"Less frequent is the organization of a course 
with a few authors ••• as centers of interest or points 
of departure. "Y 
The English Language Arts recommends the author approach 
when chosen by better students of the junior and senior years: 
"It may be that certain of the more able stu-
dents in the eleventh or twelfth grade ••• will choose 
to study certain authors with satisfaction ••• It is 
valuable for them to have the insight into an au-
thor gained by acquaintance with a number of his 
works ."y 
The modern program in literature, then, is organized on 
as individual a basis as practicable, emphasis being on guided 
personal development. Organization around themes and other 
broad topics is highly recommended. The direct study of 
literature through common reading of specific selections is 
recognized, but stressed less, as a worthwhile and educative 
!/Wilbur w. Hatfield, op. cit., p. 23. 
EjJ. N. Hook, op. cit., P• 119. 
1/Dora V. Smith, op. cit., p .• . J88 • 
• 
activity when the selections and the teaching itself reach 
into the real lives of the pupils. The type, survey, or au-
thor approaches, while regarded as of same value for certain 
students in later high-school years, are less frequently re-
garded as essential before the college level. 
Methods.-- Any learning situation is more effective when 
the students feel that they are working on problems which are 
their own; and the more they are able to participate in the 
formulation and solution of these problems, the more they come 
to accept them as their own. 
"The amount of learning possible varies directly 
with the amount of student participation. Learning is 
an active, not a passive, process. It is more blessed 
to give to a group understanding than to receive a 
lecture."1f 
When the students themselves, with guidance, are able 
to organize their own activities, they should be encouraged 
to do so. 
"In so far as possible the students, not the teach-
er, should ask the questions and propose the subjects 
for discussion. They should be encouraged to talk 
about the characters in a story as though they were 
people in real life and to compare them with people 
they know."~ ' 
Similarly, individuals and groups should be responsible 
for other activities and projects. 
y.rohn .r. De Boer, op. cit., p. 215. 
,Y.Ibid., p. 218. 
, .. 
The curriculum must include, not only group guidance, but 
individual guidance as well through individual conferences 
I . ~I and reading records. 
"The classroom should be equipped with files 
sufficient to k~e~ a continuous record of what the 
student reads.ny 
The broader concept of guidance includes the use of the 
library also. 
"Every class needs time to go to the library and 
to have time set aside for going with the intent to 
select books.",l/ 
In approaching the selections to be read, several methods 
are suggested. They were classified by the writer as follows: 
1. The study of ideas 
2. The study of social ·content 
3. The study of' plot 
4· The study of theme 
5. The study of character 
6. The study of literary history 
?. The study of literary types 
8. The study of style 
9. The study of an author 
10. Creative thinkirig. 
11. Creative activities 
yLou L. La Brant, op. cit., pp. 248-249. 
£/Loc. eit. 
,ll~.' P• 245. 
First, the study of ideas may be emphasized. The stu-
dents may concentrate on the meanings of words and compile 
their own dictionaries. In working on stories, they may in-
vent newspaper headlines to summarize events or report the 
action as a newscaster would. Occasionally they may choose to 
play games such as What's My Name? and Information, Please, 
ba sed upon the facts of a particular selection. Or they may 
be given key sentences to serve as introductions for short y 
essays on the ideas found in books. 
To insure comprehension with more difficult selections, 
students may occasionally re~rase or retell what they have 
read. 
"Particularly useful in the study of difficult 
selections is the paraphrastic approach, which re-
quires the translation of sentences or paragraphs 
or longer passages into language readily comprehens-
-ible to the student. This approach had the disad-
vantage of leading to boredom if it is long continued, 
but sometimes it is indispensable if the student is 
, to understand. "Y 
Anderson has stated that " ••• one of the objectives of a 
course in literature should be to make the pupil aware of the 
fact that literature does deal with matters of great human 21 . 
concern." And the .American Council on Education asserts 
that books can serve an important function of education in 
!/H. A. Clarke and M. P. Eaton, op. cit., pp. 32-69. 
~ J. N. Hook, op. cit., p. 153. 
J/Harold A. Anderson, et al., op. cit., P• 24. 
human relations - namely, "the extension of sensitivity to-
wards people, their values, and their ways of living.~ 
A second approach to the understanding of literature is 
often recommended: the study of social content. 
"It is my firm opinion that most literature meant 
to build proper ideals and attitudes should be prob-
lematized in terms of profound moral and ethical gr~~ 
problems that will stir all intellects to respond."gj 
Pupils may hold _informal class discussions, forums, or 
panels on problems of a social nature; try characters in a 
:J/ - ' 
Court of Human Relations; or compare characters with people 
!LI 
they knotT. 
In fiction, the study of plot represents another method. 
A favorite activity of pupils which may be utilized here is 
21 dramat i zation. Others may be preparing a newspaper in which g 
the important events of the story are written up, writing a 
journal in which a character relates his experiences, convers-
ing and holding panel discussions upon the main events, cam-
'll paring the photoplay version with the book, telling anecdotes 
I/American Council on Education, op. cit., pp. v, vi. 
g/Simon Gertner, op. cit., p. 139 • 
.J/H. A. Clarke and M. P. Eaton, op. cit., pp. 32-49. 
!LJ.Am.erican Council on Education, op. cit., p. 9. 
2/D. D. Dakin, op. cit., P• 300. 
£/Loc. cit. 
' 1/Angela Broening, op. cit., p. 4. 
!I 
from the book, and playing t!B game, ~· 
The study and interpretation of the theme is a fourth 
approach. 
"As does ordinary social discussion of liter-
ature among cultivated adults, classroom talk should 
center upon main events and impressions ••• and upon 
the theme if there is any •• • "y :J! . . 
DeBoer suggests that the students at the beginning of 
the period write for ten minutes on what they believe is the 
most important idea. Their papers can then serve as the 
, basis for discussion. 
Character and characterization may serve as points of 
emphasis. 
"Characterization deserves a great deal of your 
attention, particularly with somewhat mature students 
••• Older students should see character change, should 
be al~t t o notice the effect of one character upon 
another, and of the influence of circumstance ••• "1:!/ 
Discussion may center on the feelings of those in crit-
ical situations.2/ Since pupils speak of characters' reactions 
with interest, they should be encouraged to do so in class. 
"In so far as possible the students, not the 
teacher, should ask the questions and propose the 
subjects for discussion. They should be encouraged 
1/H. A. Clarke and M. P. Eaton, op. cit., pp. 32-49. 
2/Wilbur W. Hatfield, op. cit., p. Z2. 
:J/John J. DeBoer, et al., op. cit., pp. 218-219. 
M/D. D. Dakin, op. cit., PP• 278-279. 
2/Charles F. Fries, op. cit., p. 250. 
2S 
to talk about the characters in a story as though 
they were people in real life and to compare them 
with people they know.".!/ 
To stimulate discussion, Hook suggests questions such 
as these: 
"1. What kind of person is ••••••••••••••• ? 
2. How does~ •••••••• influence ••••••••••••••• ? 
3. How has ••••••••• 's occupation affected his life?" 
Sf 
A sixth method is the study of literary history. This 
is not strongly recommended for high-school years, but same 
1 attention may be given to it in the eleventh or twelfth 21 . 
grades. Mirrielees, in fact, warns against too great an 
emphasis on literary history rather than an understanding 
and appreciation of the literature itself. 
Activities illustrating this method are wide reading of 
the authors of a period, written reports pertaining to the 
.v :21 period, time charts, and literary maps. 
.-· 
The approach to a selection or a group of selections in 
the light of the literary types they represent is recommended §/ Ll 
occasionally for older students by Smith and Hook. Harold 
1/John 3. DeBoer, ~., op. cit., p. 218. 
g/J. N. Hook, op. cit., pp. 144-145. 
' lfL. B. Mirrielees, op. cit.~ p. 466 • 
.VJ. N. Hook, op. cit., pp. 138-141. 
2/H. A. Clarke and M. P. Eaton, op. cit., pp. 32-49. 
§/Dora V. Smith., op. cit., p. 386. 
1J J. N. Hook, op. cit. , p. 122:. 
.!1 A. Anderson suggests a type unit approach which does not 
stress literature, but relies on incidental comment and dis-
cussion to bring out the characteristics o£ each type. With 
?] . 
stories, Dakin advocates the detailed discussion of the way 
in which the author uses setting, plot, and character to y 
ampli£y his theme. And Mirrielees stresses the development 
of a knowledge of the characteristics of the type, pointing 
, out at the same time the danger of over-stressing type tech-
nique. 
A piece of literature may be looked at from the point of 
view of its style. Discussions of passages and c?m~isons 
of authors are helpful in this area. Pupils may read through 
a selection or a group of selections picking out what they 
believe to be the characteristics of a certain author's writ-
!t/ ing; they may collect memorable passages or read exciting 
passages aloud. They may also gain an insight into an au-
2./ 
thor's style by rewriting or modernizing certain classics. 
Perhaps some of the more able students will choose to 
study certain authors. Wbile the author approach is not 
recommended for all students, it is of value to those who are 
.Y'Harold A. Anderson, et al., o:e • cit., P• 24. 
yn. D. Dakin, op. cit., P• 305. 
, 2/L. B. Mirrie.lees, . Qp. cit., p. 469. 
!!/J. N. Hook, op • . cit., PP• 138-141 • . 
2/H. A. Clarke and M. P. Eaton, op. cit., pp. 32-69. 
,, . 
sufficiently interested in individual authors to learn more ]/ 
of them. Some may wish to read the biographies of their y 
favorite writers and others may contribute to a class scrap-
2/ 
book of authors. 
Reading, too, may be conceived of as a ttvigorous thought 
w 
stimulus." Again and again the discussion of problems en-
2./ 
countered in reading is emphasized. The American Council on 
Education is firm in its conviction that reading has fallen 
short of its possibilities if the experience is not shared 
6/ 
through discus.sion or other means of c·ommunication.• 
Pupils should be stimulated to think creatively and to 
relate what they read to their own lives through questions 
such as these: 
"1. How is that like what we do? 
2 •••• if you had been in the situation presented in the 
11 book, what decision would you have made?' 
Finally, there is a group of creative activities, often 
1/Dora V. Smith, op. cit., p. 388. 
g/J. N. Hook, op. cit., pp. 138-141 • . 
1/H. A. Clarke and M. P. Eaton, op. cit., pp. 32-49. 
~Charles F. Fries, op. cit., p. 250. 
5/H. A. Clarke and M. P. Eaton, op. cit., p. 69 • 
.2/American Council on Education, op. cit., p. 5. 
yrbid., P· 9. 
-r 
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recommended, which overlap the various methods and are best 
classified separately. These y are: 
Illustrating passages y 
Constructing models 
:J/ Contributing to a class library record 
!V Writing plays or making motion pictures from books 
Audio-visual aids.--The modern classroom capitalizes on 
the opportunities afforded by audio-visual aids for motivation 
and more effective learning through seeing and hearing. 
Many types of display are recommended: posters to lead 
the pupils' interest to books in the library, posters sum-
ming up what has been learned in a literature unit, displays 
of colorful book-jackets of stories related to a unit. The 
board may be used to display the achievements of certain 
pupils as incentives for others. 
Hook suggests: 
"On the bulletin board put book reviews, pic~ 
tures, and newspaper clippings referring to books. 
Better, let students do so. 
I post on the bulletin board '1best sellers '' 
{not necessarily current books) that I recommend 
for the particular age group. ''2/ 
ifD. D. Dakin, op. cit., p. 300. 
g,!Loc. cit. 
J/John J. DeBoer, et al., op. cit., p. 208. 
!t/H. A. Clarke and M. P. Eaton, op. cit., pp. 32-~.9. 
2/J. N. Hook, op. cit., p. 95. 
Recordings are another valuable teaching aid. 
"Recordings ••• have helped in interpretation, in 
increased sensitivity to tone and mood, and in appreci-
ation. "l/ · 
A class listening to recordings based on selections they 
are reading is often surprised to hear that the material can 
be interesting and satisfying. 
Comparisons can be made with the productions in the 
various media. 
"Films, radio, and television are also valuable 
in promoting reading ••• Library records for readers 
of all ages show an increased interest in important 
books after they have appeared on the screen."S/ 
Certain individuals may elect to compare a novel with the 
screen version for realism. The class, or a group, m~ght dis-
cuss whether the author's intent in the book was evident in 
the radio play. Or perhaps the author's characters will be 
compared to those seen in the motion-picture or television 
adaptation. 
With films, filmstrips, slides, and pictures right in 
the classroom, interest is easily aroused in pertinent ma-
terial. Pupils may develop the desire to read an author's 
works or to read biography after seeing and discussing a 
biographical motion picture. A filmstrip synopsis of a piece 
1/Dora v. Smith, op. cit., pp. 394-395. 
, _g,/Ibid., p. 393. 
of literature may make a.n excellent preview or review. Slides 
or pictures of Egdon Heath may help pupils understand the ef-
fect of environment in The Return of the Native. A single 
picture can help students visualize the majesty of a queen or 
the titanic fury of a storm which they have read about, but 
never seen. 
Another type of aid in the teaching of literature is the 
reading environment of the classroom. 
"Provide physical surroundings in the classroom 
that will create an atmosphere favorable to reading. 
There should be a "reading corner" in every class-
room. "Y 
This corner should be more than a. <fflll,, brown bookcase. 
"Make the library (or corner) homelike with a 
few good posters, pictures, pottery, murals, plants, 
or flowers •• ~range bulletin board, shelf, and table 
displays."g/ 
The teacher of literature, then, has opportunity to em-
ploy a variety of audio-visual devices for more effective learn-
ing, whether they are brought into the classroom or related to 
it from without. Among these are: 
Visual aids 
Pictures 
Charts, graphs, and maps 
Posters 
1/Albert J. Harris, How to Increase Reading Ability, Longmans, 
Green and Co., New York, 1947, pp. 418-419. 
g/Sister Mary Bernard, op. cit., p. 183. 
tf? ,, 
~ . -' '·_t 
Bulletin displays 
Table displays 
Samples 
Models 
Slides 
Silent ;tilmstrips 
Silent motion pictures 
Auditory aids 
Recordings 
Radio 
Audio-visual aids 
Sound filmstrips 
Educational sound motion pictures 
Commercial motion picture& 
Television 
Theater 
Evaluation.-- Today's concept of evaluation of growth 
in understanding and appreciation of literature is a broad 
one, including much more than the conventional written tests. 
"••• The methods of evaluation are not limited to 
the giving of paper and pencil tests; any device 
which provides valid evidence regarding the pro-
gress of students toward educational objectives 
is appropriate."!/ 
1/Eugene R. Smith; Ralph W. Tyler; et al., Appraising and 
Recording Student Progress, Vol. 3, Adventure in American 
Education, Harper and Brothers, New York, 1942, p. 13. 
'I 
The Cooperative Study of Secondary School Standards 
lists as one of its Evaluative Criteria: 
"A variety of testing techniques is used (e. g., 
standardized tests, teacher-made objective tests, 
essay examinations)."!/ 
While formal tests are of value in determining growth 
over a period of time and in furnishing standard data for 
j; comparisons, 85 to 90 per cent of the total evaluation con-
sists of the day-to-day informal tests and techniques devel-
oped by the teacher for the specific material and the specific 
2/ 
'I 
II 
,, 
students with whom he is immediately concerned.-
"Objective evidence is obtained of reading 
interests of pupils."3/ 
lil Smith, Tyler, et al ... , propose questionnaires on volun-
, tary reading, reading records, and magazine checklists as 
methods of acquiring this evidence of level of attainment in 
I taste, appreciation, and ability. 
I! 
I 
"Pupils participate in the evaluation of their 
own progress in the learning activities.".2/ 
Thus the children may be asked to summarize in writing 
!/Cooperative Study of Secondary School Standards, Evaluative 
Criteria, Washington, D. c., 19.50, p. 96. 
,, 2/Dora V. Smith, op. cit., pp. 418-419. 
II 1/Cooperative Study of Secondary School Standards, op. cit., P• 96 • 
. . 
~Eugene R. Smith; Ralph W. Tyler; et al., op. cit., pp. 253-
1 325. 
r 2/Cooperative Study of Secondary School Standards, op. cit., 
1 p • 96 • 
r 
I' ,,
II 
I 
3G 
their thoughts on how they have grown in the understanding 
and appreciation of literature. This subjective evidence can 
then be weighed against more objective measures. Or, more 
' objectively, pupils might check themselves against a list of 
standards previously formulated by them and the teacher. 
Besides question-and-answer measures of information, 
checklists of specific skills, abilities, attitudes, and ap-
preciations may also be employed. 
Daily observation aids in evaluating the status and 
growth of individuals. 
"Observation of learners at work is closely re-
lated to the checklist. Generally, however, it is 
less comprehensive and aimed at more specific items 
of behavior or ability."l/ 
In addition, anecdotal reading records may serve, not 
only as an index to reading interests, but as a basis for 
following individual development. Thorough records of this 
type, along with individual conferences, allow a close exami-
nation of each pupil's pat.tern of growth. 
Smith and Tyler, in Appraising and Recording Student 
Progress, have compiled these "seven behaviors or reactions 
to reading," which are indicative of appreciation: 
11 1. Satisf'action in the thing appreciated 
2. Desire for more of the thing appreciated 
1/Dora V. Smith, op. cit., p. 419. 
3. Desire to know more about the thing appreciated 
4· Desire to express one's self creatively 
5. Identification of one's self with the thing 
appreciated 
6. Desire to clarify one's own thinking with regard to 
the life problems raised by the thing appreciated 
It .!1 . 
1. Desire to evaluate 
They also describe a questionnaire on voluntary reading, 
designed to measure literary appreciation through the no-
tation of the above reactions. 
Materials for evaluation in literature have been con-
structed most notably in the areas of discriminatiQn and 
~ . . 
appreciation. 
The ability to distinguish between good and ppor writing 
can be appraised by means of the Carroll Prose Appreciation y 
Test, in which the pupil is asked to rank four passages ac-
.-
cording to literary quality. 
w 
A Plot Completion Test helps in distinguishing the ma-
ture from the immature in reading. Students are required to 
complete partially written stories. 
1/Eugene R. Smith; Ralph W. Tyler; et al., op. cit., pp.247-249. 
S/Dora V. Smith, op. cit., p. 425. 
1/Carroll Prose Appreciation Test, Educational Test Bureau, 
Inc., Minneapolis, Minnesota, 1932-35. 
~The Plot Completion Test, W. Wilbur Hatfield, Chicago, 
Illinois, n. a: 
.Y 
Loban has constructed several tests in the area of liter-
ature. Of particular interest are his tests of attitude and 
character interpretation. The first is a series of questions 
related to a basic theme, the answers to which provide an 
index to the student's attitude toward the particular subject. 
The second measures interpretation of character by asking the 
student to indicate which course of action he believes cer-
tain characters would be most likely to take in given situ-
ations. y 
The National Achievement Test in Literature measures 
skill in recognizing effects and quality of expression, in an-
alyzing moods, and in comprehending facts. 
The Logasa-Wright Tests for the Appreciation of Literature 
are designed to evaluate student performance in these areas: 
"Discovering the ·theme 
Participating vicariously in a selction 
R~cting to sensory images 
Distinguishing between true and false imagery 
Discovering fresh and vivid expression 
Responding to rhythms and recognizing differences 
21 between rhythms." 
lJW. Loban., "Evaluating Growth in the Study of Literature," 
English Journal; XXXVII, June, 1948, pp. 278-279. 
2/National Achievement Tests in Literature, Acorn 
'tro·. , RockVill·e Center, New York, 1938. 
Publishing 
l(Logasa-Wright Tests for the A'lpreciation of Literature·, 
Public School Publishing Co., B oomington, Illinois, 1926. 
I' 
Smith explains: 
"Efforts have been made in the Cooperative Reading 
Test 1/ and Cooperative Litera~y Comprehension Test ~ 
ta:Provide a valid measure at the high school level 
of both speed and comprehension in reading, and of 
such insights and abilities as the student's percep-
tion of the mood of a selection, his emotional reac-
tions to a passage, his recognition of the mood, feel-
ing, or tone of the passage, whether it is facetious 
or serious, animated or matter of fact, satirical, 
humorous, or burlesque."J/ 
Other tests in literature recommended by the National 
Council of Teachers of English are the following: 
Abbott-Trabue Exercises in Judging Poetry, Columbia University, 
Teachers College, Bureau of Publications, New York, 1925. ' 
Barrett-Ryan Literature Tesi;i, Kansas State · Teachers College, 
Bureau of Educational Measurement, Emporia, Kansas, 1933. 
Coo 
Iowa Tests of Educational Development, test 7, Ability to In-
terpret Literary Materials, Science Research Associates, 
Chic ago, ·1942. 
Reading and Interpretation of Literature, and Literary Ac-
quaintance, Cooperative Test Service, and Chicago, 
Science Research Associates, New York, 1944. 
II 
ycooperative Reading Test, Cooperative Test Service, 1941-1947. 
II 
reciation Test, 
3-
J/Dora V. Smith, op. cit., PP• 425-426. 
CHAPTER III 
AN ANALYSIS OF TEXTBOOKS 
1. Selection of Textbooks 
The writer analyzed the follo 'td.ng t welve anthologies 
p ublished since 194o and sui table for use in teaching 
literature in grade twelve: 
1. Bailey, Mathilda, and Ullin W. Leavell,Our English 
Heritage, American Book Company, New York, 1952. 
2. Briggs, Thomas H. , Max J. Herzberg, and Emma Miller 
Bolenius, English Literature. New and Old, Houghton, 
lifif flin Company, Boston, 1941. 
3. Brewton, Jobn E. ,Lemon Babette, Blanche i•lellons,Louise 
Abney, and Russell A. Sharp, English Life in Liter-
ature. Laidlaw Brothers, Chicago, 1942. 
4. Collette, Elizabeth, Tom Peete Cross, Elmer C. Stauf-
fer, and J. N. Hook, Writers in America, Ginn and Com-
pany, Boston, 1949. 
5. Cross, E.A., Grace A. Benscoter, William A. :Meacharm, 
Heritage of American Literature , The Macrnllan 
Company, New York, 1944. 
6. Eberhart, I·Vilfred, Irma Dick Sw·earingen, and Bernice 
E .. Leary, Your Life. Row ~ Paterson and Company, "'1hi te 
Plains, New York, 1950. 
7. Inglis, Rewey Belle, Jo~~ Gehlmann, Mary Rives Bo~~an, 
and Norman Foerster, Adventures in American Liter-
ature. Harcourt, Brace and Company, New York, 19~. 
S. James, Thelma G., \'falter R. Northot:t, Marquis E. 
Shattuck, World Neighbors •. Harper and Brothers, New 
York, 1950. 
9. Lucas, Harriet !\1arcella, and Herman M. \'Yard, Prose and 
Po etry of England. L. W. Singer , Cor~any, Inc., Syra-
duse, New York, 1950. 
10. Payne, Leoni9,es \'larren, Jr., Mark A. Neville, and 
Natalie E. Chapman, English Heritage, Rand, Nelv York, 
1941. 
11. Pooley, Robert C., Paul Farmer, Helen Thornton and j 
George K. Anderson, England in Literature. Scott, Fores-
man and Company, New York, 1953. 
12. Weeks, Ruth Mary, Rollo L. Lyman, and Howard C. Hill, 
English Literature, Charles Scribner's Sons, Ne't·T York , 
1947. 
2 ~ - Plan of .. Study 
The t1-relve textbooks were .analyzed in relation to: 
1. Objectives 4. Methods of teaching 
2. Selection of Content 5. Audio-visual aids 
3. Organization 6. EvalUation 
3. Objectitr,es 
Investigation of the 1 textbooks revealed that the follor!rg 
objectives are cited for the study of literature. They are 
listed here in descending order of frequency: 
1. Reading enjoyment and interest 
2. Development of the power to read with understanding 
3. Learning to understand. and appreciate people 
4· Learning how to live and grow 
5. Learning to appreciate literary technicalities 
6.Exploring the physical world 
7. Understanding the development of American ideals 
, . . 
B. Enrichment ot personality through vicarious experience 
9. Enlargement of interests, lmowledge, and understandings 
10. Development of independence of thought and action 
11. Understanding of the development of English life and 
history. 
These data were tabulated and analyzed according to the 
frequency with which each purpose is mentioned. For table, 
see page 5'2. 
4. Selection of content 
These criteria for the selection of pieces of literature 
for the textbooks were discovered: 
1. Liter~ merit 
2. Student interest 
3. Recommendation by pupils, teachers, end librarians 
4. Withstanding the "test of experience" in a textbook 
5. Preoccupation with young people and their problems 
6. Relation to other subjects and the art of living 
7. Concern ~ith social problems 
8. Understandability 
9. Importance of the author. 
For table, see page Sli. 
While some textbooks contain selections of but one 
nationality, others are not so restricted. The national 
1 origins are grouped in the textbooks as follows: 
1. English, exclusively 
2. American, exclusively 
3. Chiefly English, with selections of twenty-two other 
countries 
4. Chiefly American, with some Latin-American 
5. Chiefly American, with some English 
6. World literature. 
For table, see page 57. 
Both old and new literature is represented in eleven of 
the textbooks. One of the books restricted itself to the new. 
The data are tabula ted on page Sl . 
Types found in the twelve textbooks: 
1. Addresses 5. Ballads 
2. Allegories 6. Biography 
). Articles 1. Book reviews 
4· Autobiography 8. Chronicles 
9. Dialogues 17. Legends 
10. Diaries 18. Letters 
11. Drama 19. Limmericks 
12. Essays, .. 20. MoraJ.i ty plays 
13. Fables 21. Novelettes 
14. Famous sayings 22. Novels 
15. Historical documents 23. Pageant playa 
16. History 24. Parables 
25. Poetry 
26. Proverbs 
27. Radio plays 
28. Riddles 
29. Short short stories 
30. Short Stories 
31 Songs 
32 Travel description 
5. Organization 
The organizational patterns employed by the textbooks 
analyzed are: 
1. Chiefly by period 
2. Chiefly by type 
3. Chiefly by theme 
4· Three-fifths by type, two-fifths by period 
5. One-third by type, one-third by period, one-third by 
nationality. 
, .... 
For table, see page ~2.. 
While none of the books is organized mainly around the 
authors themselves, most of them include either special sec-
tions on authors or introductions to selections which include 
information concerning the author. For table, see page ~3 . 
Many of the textbooks provide for correlation with other 
school subjects. Those represented are: 
1. Social studies 
2. Music 
3. Science 
4· Art 
For table on correlation, see page 65. 
All twelve textbooks suggest activities which would pro-
vide for the integration of reading, writing, speaking, and 
listening. 
The books are also unanimous in their promotion of free 
reading. Each includes a list of suggested readings after 
each major section of the book. 
6. Methods of Teaching 
Pertinent questions and suggested activities follow the 
literary selections in all the textbooks analyzed. Some of 
the books also include summary exercises at the end of each 
major section. Data may be found on page '1. 
The following eleven methods are those most frequently 
, .. -l' . 
represented in these questions and activities. They are listed 
in descending order of frequency .within each category. 
1. Study of ideas: 
a. Answering fact questions on details 
b. Studying word meanings 
c. Studying meanings of phrases and sentences 
d. Retelling and rephrasing 
e. Listing topics covered or points made 
f. Discussing the author's ideas 
g. Discussing life problems brought out in reading 
2. Study of character: 
a. Discussing characters' problems and behavior 
b. Describing and interpreting characters 
c. Comparing characters 
d. Discussing methods used in characterization 
e. Discussing relationships between characters 
3· Creative thinking: 
a. Relating certain topics to life today 
b. Relating a point to one's own life and experience 
c. Formulating a preference or liking 
d. Discussing one's reaction to a selection 
e. Making inferences 
f. Relating a selection to reality and truth 
- L~~ 
-'- I 
4. Study of author 
5. 
6. 
a. Reading others of the author's works 
b. Reading literature about the author 
c. Listing authors related in some way 
d. Identifying an author with a quotation 
e. Noting _ t he characteristics of an author's writing 
t. Comparing authors 
g. Determining the author's attitude in a piece of 
writing 
h. Discussing the fame or influence of an author's 
work 
i. Determining the extent of an author's knowledge or 
awareness through his writing 
j. Analyzing the influence of past experience on an 
author ,. 
· ' k. Analyzing an author's personality through his 
writing 
Creative activities 
... '· 
a. Drawing illustrations 
' 
b. Writing on a related subject 
c. Writing in imitation of an author 
Study of social content 
a. Comparing peoples and their ways of life 
b. Discovering reflections of a way of life 
7. Study of theme or main idea 
a. Explaining the title 
b. Determining the purpose for which a selection was 
written 
o. Identifying the theme 
8. Study of plot 
a. Studying the mechanical details of plot structure 
b. Explaining the significance of an event in a story 
c. Analyzing the complex relationships ot a circum-
stance in the plot 
9. Study of style 
a. Discussing the style in which a selection was 
written 
b. Citing examples of high literary quality 
10. Study of literary history 
a. Studying the characteristics ot a period 
b. Studying literary movements 
c. Comparing selections with modern literature 
d. Determining sociological effects on literature 
11. Study or the prose types 
a. Determining the characteristics ot a type 
Tabulations or these activ1 ties are represented on page '-f. 
The total number of activities under each method was 
tabula ted and is represented on page 7"1. 
li_9 
These activities were classified according to the edu-
cational outcomes toward which they function: 
1. Knowledge 1 information, and understandings 
2. Skills and abilities 
3. Attitudes, tastes, and appreciations 
For table, see page 77, 
1. Audio-Visual Aids 
Audio-visual aids mentioned in the textbooks are: 
1. Art of a period or country 
2. Maps 
3. Models 
4• Pictures and illustrations 
5~ Recordings 
6. Samples of objects read about 
1. Time charts 
All of the books contain illustrations, and same include 
time charts. For tables, see pages 71 and i'l. 
a. Evaluation 
Beyond the questions and activities following the indi-
vidual selections and major sections 1 which may serve as 
evaluative as well as instructional tools, most of the text-
books provided no other means for evaluation. One included 
after each section tests of the matching, completion, multi-
ple-choice, and true-false varieties. These tests are 
designed to evaluate: 
1. Knowledge, information, a1d understandings 
2. Skills and abilities 
3. Attitudes, tastes, and appreciations 
Another textbook included a checklist on reading skills 
at the end. 
Textbook activities or exercises which might serve 
toward evaluation are: 
1. ~uestions and activities after selections 
2. Questions and activities after sections 
3. Tests after sections 
4. Checklist at the end of the book. 
For table, see page iz. 
r-:;. -1 
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CHAPTER 'IV 
ANALYSIS OF DATA 
Table 1, "Objectives Cited for the Study of Literature", 
indicates the purposes specified by each of the twelve text-
books for the study of literature. Objectives are arranged 
in descending order. of frequency, and the textbooks are listed 
in reverse progression from left to right according to the 
number of objectives specified. 
Table 1. Objectives Cited for the Study of Literature 
Textbooks 
Objectives A B C D E F G H I J K L Totals (A) 
1. Reading enjoyment and 
interest•••••••••••••• X X X X X X 
2. Power to read with 
understanding ••••••••• 
. 3. Understanding and 
appreciating people ••• 
4· Learning to live and 
X X X 
X 
to grow ••••••••••••••• 
5. Appreciation of liter-
ary technicalities •••• x x 
6. Enrichment of personal-
ity •••••••••••••••••••• X X 
7. Enlargement of interest 
and knowledge •••••••••• x x 
8. Exploration of the 
physical world......... x 
9. Understanding develop-
ment of American ideals x 
10. Independence of thought 
and action............. x 
11. Understanding English 
life and history ••••••• x 
X 
X 
X 
Totals (B) 5 4 4 3 2 2 1 1 1 0 0 0 
',.- • -
52 
6 
3 
2 
2 
2 
2 
2 
1 
1 
l 
1 
24 Total 
(C) 
Table 1 is constructed according to the following key: 
Textbooks: 
A. English Literature 
B. Heritage of American Literature 
C. Adventures in American Literature 
D. English Literature, New and Old 
E. OUr English Heritage 
F. Your Life 
G. English Life in Literature 
H. Wor.ld Neighbors 
I. English Heritage 
J. Writers in America 
K. Prose and Poetry of England 
L. England in Literature 
Totals (A): 
The number of times each objective was cited. 
Totals (B): 
The number of objectives each textbook cited. 
Total (C): 
The total number or times any objectives were round 1n 
all of the textbooks. 
.-
The data in Table 1 indicate that the textbooks analyzed 
cite most often (six times) as an objective for the study or 
literature reading enjoyment and interest. Next highest in 
ftequency (three times) is the development of the power to 
read with understanding. 
One book specifies as many as six objectives for the 
study of literature, while three books cite none. 
Table 2, ~Criteria Cited for Choice of Selections",indi-
cates the criteria specified by each of the textbooks for the 
pieces of literature to be included in them. The criteria 
are arranged in descending order of frequency, and the books 
are in reverse progression from left to right, according to 
the number of criteria cited in each. 
Table 2. Criteria Cited for Choice of Selections 
Textbooks 
Criteria A B c D E F G H I J K L Totals {A) 
1 . Literary • 
· merit •••• X X X X X X X 1 
2 . Student 
interest X X X 3 
3· Recommen-
dation 
pupils, 
teachers, 
librarians X X 2 
4· Test of 
experience X 1 
5. Preoccu-
pation 
with young 
people •••• X 1 
(concluded on next page) 
Table 2. (concluded) 
Textbooks 
Criteria A B c D E F G H I J K L Totals {A~ 
6. Relation 
to other 
subjects 
and life X 1 
?. Concern 
with 
social 
problems X 1 
8. Under-
standa-
bility X 1 
9. Imp or-
tance o£ 
author x . 1 
Totals (B) 3 3 2 z 2 1 1 1 1 1 1 0 18 
Total (C) 
Table 2 is constructed according to the following key: 
Textbooks: 
A. Writers in America 
B. English Life · in Literature 
c. English Heritage 
D. Heritage o£ American Literature 
E. Adventures in American Literatw:-e 
F. Your Lit'e 
G. Englaftd in Literature 
H. Our English Heritage 
I. Prose and Poetry of England 
, .. 
J. World Neighbor~ 
K. English Literature 
L. English Literature. New and Old 
Totals (A): 
The nUffiber of times eaCh criterion is cited. 
Totals (B): 
The number of criteria each textbook cites. 
Total (C): 
The total number of times any criteria w~re found in 
all of the textbooks. 
The data in Table 2 indicate that literary merit is 
mentioned the greatest number of times (that is, · seven) in t he 
textbooks analyzed as a criterion for the selection of 
material. It is assumed that the criteria most often mention-
ed represent those generally held as most important by the 
authors of the textbooks. Student interest and recommenda-
tion by pupils, teachers, and librarians then appear next in 
importance, respectively. 
Most of the textbooks indicate one criterion, while 
three indicate two, two indicate three, and one indicates 
none. 
Table 3 "National Origins of Literature Included in the 
Textbooks", illustrates the nat ional origins of the literary 
selections included in each textbook. 
. I 
II 
~ 
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Table 3. National Origins of Literature Included in the Text-
books 
Textbooks 
Nationality A B c D E F G H I J K L Total 
1. English, ex-
elusively., ••.•••• X X X X X X 6 
2. American, ex-
elusively . . . . . . . . X X 2 
3· Chiefly English, 
with 22 other 
nationalities . . . . X 1 4. Chiefly American, 
with Latin-
American . . . . . . . . . X 1 
5- Chiefly American 
with English . . . . . X 1 
6. "Torld literature .• X 1 
Table 3 ~ms constructed according to the following key: 
Textbooks: 
A. Prose and Poetrl of England 
B. English Literature: New and Old 
c. English Life in Literature 
D. English Heritage 
-E. England in Literature 
F. English Literature 
G. Adventures in American Literature 
H. Writers in America 
I. Our English Heritage 
J. Heritage of American Literature 
K. Your Life 
L. World Neighbors 
Totals: 
The number of textbooks which include literature of the 
national origins indicated in each ot the six categories. 
The data 1n Table 3 indicate that English literature is 
the most popular in the textbooks analyzed. American liter-
ature is next in order of frequency. It is assumed that 
English and American literature, respectively, are held as 
most important by the authors of these textbooks for study 1n 
twelfth grade. 
World literature formed the basis for only one textbook. 
Table 4, "Textbooks Including Old and New Selections" 
indicates whether old and new literature is represented in 
each of the textbooks analyzed. 
Table 4. Textbooks Including Old and New Selections 
Textbooks 
1. Our English Heritage 
2. English Literature, Old and New 
3. English Lite in Literature 
4. Writers in America 
(concluded on. next page) 
Literature 
Old New 
X X 
X X 
X X 
X X 
Table 4· (concluded) 
Literature 
Textbooks Old New 
5. Heritage of .American Literature X X 
6. Adventures in American Literature X X 
?. World Neishbors X X 
8. Prose and Poet~ or England X X 
9. English Heritage X X 
10. Ensland in Literature X X 
11. Enslish Literature X X 
12. Your Life X 
Totals 11 12 
From the data in this table, it is evident that eleven 
of the twelve textbooks contain both old and new literature; 
one includes only the new. 
Table 5, "Types of literature in Each Textbook", illus-
trates which types of literature are r 'espremnted in each 
textbook. Types are listed in descending order of frequency, 
and the textbooks are listed from left to right in reverse 
progression according to the number of types included. 
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Table 5. Types of Literature in Each Textbook 
Textbooks 
Types A B c D E F G H I J K L Totals (A) 
1. DI'ama ••••• X X X X X X X X X X X X 12 
2. Essays •••• X X X X X X X X X X X X 12 
3· Poetry •••• X X X X X X X X X X X X 12 4· Shoi't 
stories ••• X X X X X X :It X X X X X 12 
5. Novels X X X ·X X X X X X X X 11 
6. Biography. X X X X X X X X X X 10 
1· Addresses. X X X X X X X 8 8. Articles •• X X X X X X X 8 
9. Songs ••••• X .X X X X X X X 8 
10. Diaries ••• X X X X X X X 1 
11. Letters X X X X X X X 1 
12. Auto-
biography-. X X X X X X 6 
13. Ballads ••• X X X X X X 6 
14. Historical 
documents. X X X X 4 
15. Famous 
sayings ••• X .X X 3 
16. History ••• X X X 3 
17. Allegories X X 2 
18. Book 
reviews X X 2 
19. Fables •••• X X 2 
20. Legends ••• X X 2 
21. Pageants •• X . X 2 
22. Travel •••• X X 2 
2). Chi'onicles X 1 
24. Dialogues. X 1 
25. Limmericks X 1 
26. Moralities X 1 
21. Novelettes X 1 
28. Parables •• X 1 I 
29. Proverbs •• X 1 
)0. Radio 
plays ••••• X 1 
31. Riddles ••• X 1 
32. Short 
short 
stories ••• X 1 
Totals (B) 17 17 16 16 15 13 12 11 9 9 8 8 
Table 5 is constructed according to this key: 
Textbooks: 
A. English Literature 
B. Writers in America 
c. England in Literature 
D. Adventures in American Literature 
E. Heritage of American Literature 
F. Prose and Poetry of England 
G. World Neighbors 
H. our. '. English Heritage 
.. I. English Reri tage 
J. English Literature, New and Old 
K. English Life in Literature 
L. Your Life 
Totals (A): 
The number of textbooks which include each type. 
Totals (B): 
The nUmber of types included in each textbook. 
Drama, essays, poetry, and short stories are represented 
1n each textbook analyzed. Novels are represented 1n eleven 
books , biography 1n ten, et-c. 
Textbooks include from eight to seventeen o~ the literary 
types as classified here. 
Table 6, "Organization of Textbooks by Period, Theme, or 
Type", represents the chief patterns of organization employed 
61 
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in each of the twelve textbooks. The organizational patterns 
are listed in descending order of frequency. 
Table 6. Organization of ~extbooks by Period, Theme, or Type 
Organization 
Textbooks 
ABCDEFGHIJKL Totals 
1. Chiefly by period••••••• X X X X X 5 
2. Chiefly by theme........ x x x 3 
3. Chiefly by type......... X X 2 4· Three-fifths by type, 
two-fifths by period.... x 1 
5. One-third by period, 
one-third by type, 
one-third by nation..... x 1 
Table 6 is constructed according to this key: 
Textbooks: 
A. English Life in Literature 
B. Writers in America 
C. English Literature 
D. Prose and PGetry of England 
E. England in Literature 
F. Your Lit"e 
G. English Literature, New and Old 
H. Heritage of American Literature 
I. World Neighbors 
J. English Heritage 
Gf") ,..._ 
K. Adventures in American Literature 
L. Our :English Heritage 
Totals: 
The number or textbooks organized in each pattern. 
The data in Table 6 indicate that organization by period 
occurs most frequently in the textbooks analyzed (five t~es), 
while organization by theme occurs three times, and organiz-
ation by type twice. It is assumed that organization by 
period, theme, end type, respectively, are generally held as 
most desirable by the authors of these books for the study or 
literature in the twelfth grade. 
The following table "Organization of Info:rmation about 
Authors", shows whether information concerning the authors 
represented in each textbook is given and whether this infor-
mation accompanies the authors' works or is included in a 
special section on authors. 
' Table 7. Organization of Information about Authors 
Information on Authors 
Textbooks With In Special 
Selections Sections T 
1. Heritage of American Literature x 
2. Adventures In American Literature x 
3. England in Literature x 4. World Neighbors x 
5. English Literature x 
{concluded on next page) 
1 
1 
1 
1 
1 
Table 7. (concluded) 
,. Information on Authors Textbooks With In Special 
Selections Sections T 
:6. Enslish Life l( r in Literature X X 2 
1· Ensiisii Her!t.ase X X 2 8. Our Engl!sli Heritase X X 2 
9. Writers in America X 1 
10. Prose and Poetrz of Ensland X 1 
11. Ensiish LfEerature 1 New and Old X 1 
12. Your LI?e 0 
Totals (A) 8 6 
Totals (~) indicate the number of ways in which in.for-
mation on authors is organized in each textbook. Three text-
books are organized according to both w.:tterns and eight, ac-
cording to either one. One textbook gives no information 
about authors. 
Totals (A) represent the number of textbooks employing 
each of the two types of organization. Eight textbooks in-
clude information about each author with the selections repre-
senting him, and six textbooks include this material in a 
special section. 
Analysis of these data indicate that most (eight) of the 
textbooks include information about authors with their indi-
vidual works. Three of these textbooks, however, also in-
elude this info~ation in a special section on authors. 
c.~ /7 
'i__,. ::11: 
Table 8, "Correlation of Literature with Other Subjects", 
indicates which subjects are correlated with literature in 
each textbook. Subjects are listed in order of frequency. 
The textbooks are in reverse progression from left to right 
according to the number of subjects with which literature is 
correlated. 
Table 8. Correlation of Literature with Other Subjects 
Textbooks 
Subjects A B c D E F G H I J K L Totals 
1. Social studies X X X X X X X X X X X 11 
2. Music ••••••••• X X X X 4 
3· Science ••••••• X 1 
4· Art ••••••••••• X 1 
Totals (B) 3 2 2 2 2 1 1 1 1 1 1 0 
Table 8 is constructed according to this key: 
Textbooks: 
A. English Literature 
B. Prose and Poetrz of England 
C. England in Literature 
D. Write.r.s 1h America 
E • . World Neighbors 
F. English Heritage 
G. English Literature, New and Old 
H. English Life in Literature 
(A) 
I. OUr English Heritage 
J. Adventures in American Literature 
K. Heritage of American Literature 
L. Your Life 
Totals (A): 
The number of textbooks providing for correlation with 
each subject. 
Totals (B): 
The number of subjects with which each textbook provides 
correlation. 
The data in Table 8 indicate that most (eleven) textbooks 
provide for correlation with one subject. In all cases this 
subject is social studies. Four textbooks provide for corre-
lation with music, one with science, and one with art. In 
one textbook three subjects are correlated to sOMe extent 
with literature, while in another no subject is. 
The next table "Organization of Study Exercises", illus-
trates the type of organization of study exe:rcises employed 
by each textbook. 
Table 9. Organization or Study Exercises 
Exercises 
Textbooks With At end or 
Selections Sections 
1. Ensland in Literature X X 
2. World Nei hbors X X 
3· Our erita e X X 
4· Ens s · Her !Se X X 5. Your Lil'e X X 
6. English Life in Literature X X 
1· Prose and Poet!Z of Ensland X 8. Herit!Se of American Literature X 
9. Adventures In American Literature X 
10. En!lish LiteratUre 1 New and Old X 
11. English Literature X 
12. Writers in America X 
Totals (A) 12 6 
Totals (T) represent the number of ways in which exer-
cises are organized in each book. 
Totals (A) represent the number of books employing each 
type of organization. 
All textbooks include study exercises after the literary 
selections. Six textbooks also include such exercises at the 
end of each major section or the book. 
Table 10, "Textbook Activities Included in Each of the 
Eleven Methods", is designed to show which activities under 
each or the rollowing eleven methods appear in each of the 
textbooks analyzed: 
1. Study of ideas 
6. '!"" . .l !':; • w 
T 
2 
2 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
2. Study of social content 
3· Study of plot 
4· Study of theme or main idea 
5. Study of character 
6. Study of literary history 
7. Study of the ·prose types 
8. Study of style 
9. Study of author 
10. Creative thinking 
11 • Creative activities 
. Activities are listed as in Chapter III: "Plan of Study." 
The textbooks are in descending order, from left to right, ac-
cording to the total number of these activities included. 
Table 10. Textbook Activities Included in Each of the Eleven 
Methods 
Textbooks 
Activities A B c D E F G H I J K L T 
1. Study of ideas 
Answering fact 
62 81 69 51 39 33 51 28 32 questions ••••• 170 27 21 664 
Studying word 
8 46 meanings •••••• 500 279 94 11 31 3 0 6 3 1 982 
Studying phrase, 
sentence mean-
ings .......... 74 3 3 21 54 29 9 3 5 8 5 4 218 
Retelling and 
28 8 1 15 rephrasing •••• 3 12 0 3 12 2 12 3 105 
Listing topics 
8 or points made 1 1 0 1 3 0 1 2 2 0 6 31 
{concluded on next page) 
1 . ..... 
Table 10. (continued) 
Textbooks 
Activities A B 0 D E F G H I J K L Totals 
Discussing ideas 
of author ....... 0 19 12 25 18 27 6 11 5 19 3 9 15l.J. 
Discussing life 
4 g5 76 37144 59 16 21 27 39 I ·oroblems ...... 20 7 515 
2. S tudy of social 
content 
Comparing peoples 
and their lives. 1 1 2 9 0 12 0 0 2 0 1 2 30 
Discovering re-
flections of a 
6 1.•my of life ...• 1 7 2 11 3 10 1 3 0 1 2 47 
"7 Study of · the:: )• 
~lot .. - ... ... - - --· ' 
Study of plot 
l.j. 2 34 structure ...... 5 3 1 0 0 12 7 0 0 0 
Explaining event~ 
significance •.• 14 3 2 0 1 0 1 0 0 0 0 0 21 
I 
Analyzing com-
plex circumstances 
2 2 5 2 1 0 3 1 1 0 0 0 17 i 4. Study of them e 
EJ,..'J)laining the 
4- 4 title 5 3 3 0 2 2 0 2 3 1 29 
Determining the 
6 ~uthor"s purpose 0 1 3 2 0 1 0 3 1 1 1 19 
Identifying the 
l~ 4 4 theme .... .....• 2 1 3 1 1 1 3 3 0 27 
5· Study of 
character 
Discussin? the 
character s 
problems ...... 9 15 16 25 11 23113 32 13 23 8 14 302 
Interpreting 
characters •••• 1 11 g 17 12 g 39 lg 3 5 11 3 136 
Comparing 
characters . . . . 3 9 8 3 2 1 5 0 0 0 4 3 35 
Analyzing charac-
6 6 42 t erization ... . 3 3 5 0 0 2 0 1 9 7 
Discussing rela--· 
tionships between 
characters ...... 1 0 0 1 0 2 1 l.j. 0 0 1 l.j. 14 
{continued on next page) 
---
. ·' 
· Table 10. (continued) 
Textbooks 
.Activities A B c D E F G H I J K L T 
6. Study of liter-
ary history 
Studying a liter-
ary period ••••••• 5 1 1 0 0 0 0 0 ·1 2 0 2 12 
Studying liter-
ary movements •••• 0 2 9 1 1 0 0 0 0 3 0 0 16 
Comparing works 
with modern ones. 0 0 0 4 2 0 0 1 9 0 3 0 19 
Determining socio-
logical effects •• 0 5 3 1 0 0 0 0 0 2 0 2 13 
1· Study of types 
Determining char-
acteristics of 
types •••••••••••• 1 1 0 2 6 1 0 1 20 2 3 1 38 
8. Study of style 
Discussing style 
of a selection ••• 0 6 3 6 1 1 0 13 11 2 2 1 46 
Citing examples 
of literary 
merit •••••••••••• 0 1 1 2 5 0 0 2 1 0 2 2 16 
' 9. Study of author 
Reading an au-
thor's works ••••• 1 29 10 2 21 0 0 0 2 0 2 0 67 
Reading liter-
ature about an 
author ••••••••••• 3 6 2 1 3 0 0 0 2 5 1 0 23 
Listing authors 
related in . some 
way •••••••••••••• 0 8 0 1 2 0 0 0 3 1 0 1 16 
Identifying au-
thor with quo-
tation ••••••••••• 24 0 1 0 0 0 0 0 0 0 0 0 25 
NotJin.g_ character-
is tics of an 
author ••••••••••• 6 12 6 3 2 0 1 3 4 4 3 0 44 Comparing two or 
more authors ••••• 11 32 16 10 11 5 0 21 8 7 2 14 137 
Determining an 
author's 
attitude ••••••••• 2 10 1 9 3 12 0 13 10 6 2 1 15 
(concluded on next page) 
Table 10. (concluded) 
Textbooks 
Activities A B c D E F G H I J K L T 
Discussing au-
thor ' s fame , 
influence ••••••••• 2 4 5 1 0 1 0 4 1 2 2 2 24 
Determdning ex-
tent or his 
knowledge ••••••••• 1 3 2 3 1 0 1 1 4 0 2 0 18 
Analyzing influ-
ence of author's 
past •••••••••.•••• 0 0 0 1 1 1 0 0 6 1 1 1 12 
Analyzing author's 
6 6 personality ••••••• 1 2 3 2 0 15 19 1 2 3 60 
10. Creative thinking 
Relating topics to 
life today •••••••• 3 26 15 14 8 6 2 15 5 11 5 13 123 
Relating to one's 
18 8 19 8 13 life, experience •• 4 2 7 27 4 9 2 121 
Formulating likes 
or preferences •••• 9 2 1 1 10 0 2 10 3 5 6 0 49 
Discussing one's 
own reactions ••••• 5 45 28 15 11 24 8 17 16 8 23 4 194 
Making inferences 
from reading •••••• l8 4 8 23 15 5 22 6 2 5 2 0 110 
Relating to truth 
or reality •••••••• 40 5 0 5 4 1 2 1 1 0 8 1 29 
11. Creative activ-
itiea 
Drawing illus-
trations •••••••••• 0 6 1 0 2 0 0 0 3 0 0 0 12 
Writing on re-
lated topics •••••• 5 30 3 0 5 1 8 7 4 2 2 6 90 
Writing in imita-
tion of an author. 2 0 1 0 0 0 0 0 0 5 0 0 12 
Totals (A) :mMm>ID~~:lr2IDID2~_mm: 4914 
__,otal 
B 
Table 10. is constructed according to the following key: 
Textbooks: 
A. OUr Englisb Heritage 
B. Adventures in American Literature 
C. England in Literatur! , 
ri." Prose ~d Poetry of England 
E. Writers in America 
F. World Neighbors 
G. Your Life 
H. English Literature, New and Old 
I. English Heritage 
J. English Life in Literature 
K. Heritage of American Literature 
L. English Literature 
Totals (T): 
The number of each of the activities in all the text-
books. 
Totals (A): 
The total number of aetivi ties listed here in each text-
book. 
Total (C): 
The total number of all activities listed here in all 
the textbooks reviewed. 
A more generalized table, "The Total Number of Activities 
Illustrating Each Method,, follows. Table 11 indicates the 
total number of activities in each textbook illustrating each 
of the eleven methods. The methods are listed here in de-
scen~ing order of frequency. The textbooks are listed from 
left to right in reverse progression, according to the total 
number of activities included. 
Table 11. The Total Nwnber of Activities Illustrating Each Method 
Textbooks T(tals 
Methods A B c · D E F G li I J K L A) 
1. Study of ideas. . . 777 l~2L~ 200 221 225 274 159 ~g 96 92 94 51 2669 2. Study of character 17 35 37 46 25 ~6 15$ 7 a~ 30 31 522 3· Creative thinking 46 100 5~ 65 75 4 55 53 35 53 20 516 
L~. S tud~ of author .. 51 106 55 37 47 21 2 57 59 27 17 22 501 
5· Crea ive 
activities •.•••• 7 36 57 0 7 1 g 7 24 7 2 10 114 6. Study of social 
content . •.....••• 2 g 4 20 3 22 1 ~ 2 1 3 g 77 7· Study of theme .• 6 7 10 a 7 5 ~ 7 6 7 2 75 s. Study of plot ••• 19 9 6 ~ 1 13 7 2 0 9 7_2 -9. Study of style .. 0 7 4 g 1 0 15 12 2 4 3 62 
10. Study of literary 
his tory ••.•..•.• 5 g 13 6 3 0 0 1 10 7 3 4 6o 
)' 11. Study of prose 
l - ty-pes •• ~ ••.••••• · 1 1 0 2 6 1 0 1 20 2 3 1 3$ 
Totals (B) 925 741 lt4o 4lg lto9 4o6 392 292 279 225 216 161 4723 
Total (G) 
Table 11 is constructed according to this key: 
11 Textbooks: 
As listed for the previous table (10). 
Totals (A): 
The number of activities in all the textbooks illustrat-
ing each method. 
Totals (B): 
The number of these activities in each textbook. 
Tote.ls (C): 
The total number of all the activities listed here in all 
the t extboolcs. 
The data in Tables 10 and 11 indicate that the study of 
ideas is by far the most common method employed in the text-
books analyzed. The study of character, creative thinking, and 
the study of the suthor are next, respectively, in order of 
frequency and are also well represented. There is then a 
sharp decline in frequency for the remaining methods. 
The number of activities represented in Table 10 and 
totaled in Table 11 range from 161 in textbook (L) to 925 in 
1! textbook (A). 
Table 12, "Activities Classified According to (I) Know-
ledge, Information, and Understandings; (II) Skills and Abili-
' ties; or (III) Attitudes, Tastes, and Appreciations", lists 
I the activities under whichever area they wouJ.d moat likely 
=--=-=----
enrich: 
I • Knowledge , information, and understandings 
II. Skills and abilities 
III. Attitudes, tastes, and appreciations 
The activities are alsG classified under Raman numerals 
which represent these methods, respectively: 
1. Study of ideas 
2. Study of social content 
3· Study of plot 
4· Study of theme or main idea 
5. Study of character 
6. Study of literary history 
1. Study of the prose types 
8. Study of style 
9. Study of authors 
10. Creative thinking 
11. Creative activities 
,. 
Textbooks are listed from left to right in descending 
order of frequency, according to the total number of activities 
found in each. 
Table 12. Activities Classified According to (1) Knowledge, Information, and Understand-ings; (II) Skills and Abilities; and (III) Attitudes, Tastes, and Appreciations 
.. Textbooks TotaJs Activities A B c D E F G H I J K L (A 
I. Knowledge, Information, and 'Understandings 
1. Answering fact questions ••••••.. · ·-170 27 62 81 69 51 39 33 51 28 32 21 664 Retelling and rephrasing . . . . . . . . . . 28 3 8 7 15 12 0 3 12 2 12 3 105 
". Listing topics or points made ••••• 1 8 1 0 1 3 0 7 2 2 0 6 31 2. ' Comparing peoples ••••••••••••••••• 1 1 2 9 0 12 0 0 2 0 1 2 30 Discovering reflections of a -~ 
way of life . ... f ••••••••••••••••••• 1 7 2 11 3 10 1 3 0 1 2 6 47 3. Explaining ·events: .. significance 
• • • 14 2 3 0 1 0 1 0 0 0 0 0 21 4· Explaining the title . . . . . . . . . . . . . . 4 5 : 4 3 3 0 2 2 0 2 3 1 29 Determining author's purpose •••••• 0 1 ~ 3 2 0 1 0 2 6 1 1 1 19 
5. Identil'ying the theme ••••••• • 1 • •••• 2 1 . 3 4 4 4 1 1 1 3 3 0 27 Discussing characters' proble.rqe 
.. 
15 ~~16 and behavior ......•••.••.••••••.•• 9 25 11 23 113 32 13 23 8 14 302 Comparing characters . . . . . . . . . . . ~ . . 3 6 -. 8 3 2 6 5 0 0 0 4 3 35 . Analyzing characterization 3 J 5 0 0 2 0 6 1 9 6 7 42 ........ 
·Discussing relationships between 
' characters •••••••••••••••••••••••• 1 0 0 1 0 2 1 4 0 0 1 4 14 6: Studying a literary period •••••••• 
.5 1 1 0 0 0 0 0 1 2 0 2 12 
· . S ~udying literary movements 
• • • • • • • 0 2 9 1 1 0 0 0 0 3 0 0 16 7 •.. Studying types •••••••••••••••••••• 1 1 0 2 6 1 0 1 20 2 3 1 38 8. _Discussing style of a work •••••••• 0 6 3 6 1 1 0 13 11 2 2 1 46 9. ~Reading author's works •••••••••••• 1 29 10 2 21 0 0 0 2 0 2 0 67 ~Reading about the author •••••••••• 3 6 2 1 3 0 0 0 2 5 1 0 23 
.Listing authors somehow alike 
• • • • • 0 8 0 1 2 0 0 0 3 1 0 1 16 
. . Identifying author with quote 
• • • • • 24 0 1 0 0 0 0 0 0 0 0 0 25 
·Noting author's characteristics 
• • • 6 12 6 3 2 0 1 3 ~ 4 3 0 44 Comparing authors • • • • • • • • • • • • • • • • • 11 32 16 10 11 5 0 21 7 2 14 137 Determining author's attitude • • • • • 2 10 1 9 3 12 0 13 10 6 2 1 75 10. Drawing illustrations 
• • • • • • • • • • • • • 0 6 1 0 2 0 0 0 3 0 0 0 12 Writing on related topic 
• • • • • • • • • • 5 30 3 0 5 1 8 7 4 2 2 6 90 
Totals (B) 295 222 166 181 164 141 172 152 156 105 88 92 1914 
II. Skills and Abilities 
1. Studying word meanings .........••• 500 279 94 11 31 g 46 3 0 6 3 1 9g2 
. Studying meanings of phrases 
74 54 29 9 3 5 g 5 lj. 2lg and sentences . . . . . . . . . . . . . . . . . . . . . 3 3 21 
3· Studying plot structure ......••••• lj. 5 3 2 1 0 0 12 7 0 0 0 34 Analyzing plot circumstances •••.•• 1 2 0 2 3 1 5 1 0 2 0 0 
ljl 5· Interpreting character •...••.••••• 1 11 g 17 12 g 39 lg 3 5 11 3 9. Determining author 1 s knowledge 
2 3 lj. 2 0 1g or a\>rarenes s ••..................•• 1 3 1 0 1 1 0 
Analyzing author's personality 
2 6 6 3 2 0 15 19 1 2 3 6o through his \1riting •.........••.•• 1 
10. Making inferences . . . . . . . . . . . . . . . . . lg lj. g 23 15 5 22 b 2 5 2 0 110 
Totals (D) 6oo 309 121+ g5 120 53 122 59 4o 27 25 11 1575 
Total (E) 
III. Attitudes, Tastes, and Appreciations 
1. Discussing author's ideas . . . . . . . . . 0 19 12 2~ lg 24 6 11 5 19 3 9 154 Discussing life problems • • • • • • • • • • lj. g5 20 74 37 14 59 16 21 27 39 7 515 6. Comparing works to modern ..•.•..•• 0 0 0 2 0 0 1 9 0 3 0 19 
Determining sociological 
5 3 1 0 0 0 0 0 2 0 2 13 effects on literature ••••.•.•••••• 0 g. Citing examples of literary merit .. 0 1 1 2 5 0 0 2 1 0 2 2 ~~ 9. Discussing author's fame ••••.....• 2 4 5 1 0 1 0 lj. 1 2 2 2 
10. Relating topics to life today ••.•• ~ 26 15 14 g 6 2 la 5 11 5 1 3 123 Relating to o~m life •••••••.....•• lg 2 7 27 g 19 g 13 9 2 121 
Formulating likes and 
9 2 1 1 10 0 2 10 1~ ~ 6 0 1~4 £references •....•........•...•.•• • iscussing one's reactions ....•.•• Lt6 45 2g 15 11 24 g 17 23 lj. Relating to reality, truth •••.•••• 5 0 5 lj. 1 2 1 1 0 g 1 29 
u. Imitating author's writing 2 0 1 0 0 0 0 0 0 5 0 0 12 . . . . . . . . 
Totals (F) 69 210 gg 151 122 211 9g gl 70 92 100 42 1269 
Total (G) 
,. 
·. + 
Table 12 is constructed according to the £allowing key: 
Textbooks: 
As listed for Table 10. 
Totals (A): 
The number of each of the activities in all the textbooks. 
Totals (B): 
The Total number of activities concerned with knowledge, 
information, and understandings in each textbook. 
Total (C): 
The total number of activities in all the textbooks eon-
cerned with knowledge, information, and understandings. 
Totals (D): 
The total number of activities concerned with skills and 
abilities in each textbook. 
Total (E): 
The total number of activities in all the textbooks 
concerned with skills and abilities. 
Totals (F): 
The total number of activities concerned with attitudes, 
1 
tastes, and appreciations in each textbook. 
Total {G): 
The total number of activities in all the textbooks eon-
cerned with attitudes, t~stes, and appreciations. 
The data in Table 12 indicate that most activities (1914) 
rall under the elassirication or Knowledge, In£or.mation, and 
Understandings, while 1575 activities rall under the classiri-
cation or Skills and Abilities, and 1269 rall under the classi-
rication of Attitudes, Tastes, and Appreciations. As a whole, 
therefore, it can be said that the twelve textbooks analyzed 
emphasize the three classifications or outcomes in the above 
order. 
Table 13, "Activities Providing ror the Use of Audio-
Visual Aids", indicates the number of activities in each text-
book providing for the use or audio-visual aids aside rram 
what may be included in the book i tsel1'. The aids are listed 
in descending order of rrequency, and the textbooks are in 
reverse progression from left to right, according to the 
number or such activities included • 
. Table 13. Activities Providing ror the Use or Audio-Visual Aids 
Textbooks Totals 
Audio-Visual Aids A B C D E F G H I ;r K L (A.) 
1. Maps ••••••••••••••••••••••• 0 1 1 1 2 0 0 0 1 0 0 0 6 
2. Pictures, illustrations •••• 3 0 0 1 0 1 0 0 0 1 0 0 6 
3. Recordings ••••••••••••••••• 1 1 0 1 0 0 2 0 0 0 0 0 5 4. Samples •••••••••••••••••••• 1 0 2 0 0 1 0 0 0 0 0 0 4 
5. Works or art ••••••••••••••• 1 1 0 0 0 0 0 0 0 0 1 0 3 
6. Models •••••••••••••••••••• 0 0 0 0 0 0 0 1 0 0 0 0 1 
Totals (B) 6 3 3 3 2 2 2 1 1 1 1 0 25 
Total (C) 
r- or, 
.(;' ., ) 
Table 13 is constructed according to this key: 
Textbooks: 
A. Adventures in American Literature 
B. Our English Heritage . 
C. World Neighbors 
D. Writers in P~erica 
E. Heritage of American Literature 
F. Your Life 
G. England in Literature 
H. English Life in Literature 
I. Prose and Poetry of England 
J. English Heritage 
K. English Literature 
L. English Literature, New and Old 
Totals (A): 
The number of activities in all the textbooks providing 
for the use of each audio or visual aid. 
Totals (B): 
The number of activities in each textbook providing for 
the use of any audio-visual aid. 
Total (C): 
The total number of activities in all the textbooks pro-
viding for the use of audio-visual aids. 
The data in Table 13 indicate that relatively few pro-
visions are made in the textbooks analyzed for the use of 
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audio-visual aids. Only one book has as many as six such ac-
tivities, while another has none at all. 
The use of maps, pictures, and illustrations is best 
represented. 
Table 14, "Visual Aids Included in the Textbooks", indi-
cates which aids are found in each textbook. 
Table 14. Visual Aids Included in the Textbooks 
Time 
Textbooks Illustrations Charts 
1. Prose and Poetrz of England X X 
2. England In Literature X X 
3. Our English Herit!Se X X 
4· Writers in America X X 5. Adventures in American Literature X X 
6. English Literature 1 New and Old X ?. Herit~e o? American Literature X 
8. Your L fe X 
9. World Neighbors X 
10. English Herita~e X 
11. English Litera-ure X 
12. Enslish Lile In Literature X 
Totals 12 5 
The data in the above table show that all textbooks in-
elude illustrations or pictures of some sort, while five of 
these also contain charts. 
Table 15, "Means of Evaluation Included in Each Textbook", 
shows which of four evaluative means are included in each 
textbook. The evaluative means are listed in descending order 
of frequency, and the textbooks are in reverse progression 
fram left to right, according to the number of means included. 
Table 15. Means of Evaluation Included in Each Textbook 
Evaluative Means Textbooks 
AB CDEFGHI JKL T 
1. Examples with selections •••••• X X xxxx XXX X X X 12 
2. Examples with sections •••••••• XX xxxx 6 
3. Checklist at end of book •••••• X 1 
4· Tests with sections ••••••••••• X 1 
Totals (A) 3 2 2 2 2 2 2 1 1 1 1 1 
Table 15 is constructed according to the following key: 
Textbooks: 
A. Our English Heritage 
B. English Life in Literature 
C. Your Life 
D. World N eishbors 
E. Enslish Heritase 
F. England in Literature 
G. Enslish Literaturez New and Old 
H. Adventures 1n American Literature 
I. Heritage of American Literature 
J. Prose and Poetry of England 
K. English Literature 
L. Writers in America 
Totals (T): 
The number o~ textbooks including each means of evalu-
ation. 
Totals (A}: 
The number of means included in each textbook. 
Most of the textbooks analyzed do not include tests. 
All, however, have exercises and questions for the individual 
selections, and half of the books have such exercises at the 
close of each major section or "unit." One textbook contains 
a checklist on reading skills at the very end, and another 
includes a test after each section. 
CHAPTER V 
RESULTS: COMPARISON OF PROFESSIONAL LITERATURE AND TEXTBOOKS 
Objectives.-- On the whole, the objectives stated in the 
· textbooks for the study of literature are in agreement with 
those advocated in the professional publications. Reading for 
the sake of enjoyment and interest ranks high in both sources. 
The professional literature, however, constantly emphasizes 
broader aims than those most often found in the textbooks. 
For example, the former source repeatedly describes literature 
as an aid for living and for understanding the world and its 
people. While such aims as understanding people and learn-
ing to live and grow are . found in the textbooks, they do not 
receive greatest stress. Often, however, the textbooks men-
tion less comprehensive aims such the enrichment of personality 
and the understanding of the development of American ideals. 
Selection.-- The authorities in the teaching of the lan-
guage arts recommend the study of literature that is suited 
to the interests arid abilities of each individual. Such read-
ing material should evidence true literary merit and should 
be a possible means of student growth. 
The textbooks stress, above all, literary merit in the 
selection of reading material. Next in frequency is student 
interest. The authors of the textbooks apparently seldom 
weigh each selection against its likelihood to aid students 
in solving their everyday problems. Preoccupation with young 
people, relation to other subjects and life, and concern with 
social problems are mentioned only once by the authors of 
the textbooks examined. Although textbooks say little of the 
diversity of topics covered and the degree of difficulty of 
the individual selctions, most of them include material of 
varying interests and difficulty. 
Even though professional opinion does not recommend the 
literature of any particular nationality for the twelfth 
grade, English literature is mo'st frequently represented in 
the textbooks, with American literature next in frequency. 
Only one textbook was organized around world literature. 
Both sources strongly favor the new and the old in liter-
ature. 
Organization.-- Both professional sources and textbooks 
advocate free reading as p·art or the literature curriculum. 
The twelve textbooks unanimously encourage free reading by 
including extensive lists of suggested readings at the close 
of each major section in the book. 
Although most professional sources stress organization 
by theme or topic, only three of the textbooks are organized 
chiefly in this pattern. The most popular approach in the 
textbooks is by period. This is employed by five textbooks, 
while the type approach is employed by two. Organization by 
both period and type are suggested by those prominent in the 
field, but often only as an alternative procedure fo~ the 
last years of high school. 
Both sources emphasize the correlation of literature with 
other high-school courses. In the textbooks, this is most 
often accomplished by the inclusion of information pertinent 
to both literature and social studies. Some textbooks in-
clude poems and songs with music. One textbook contains a 
a section in scientific literature, and another contains 
reproductions of works of art. 
Study of specific selections by the entire group is 
recommended by both sources and is made readily possible 
through the common use of a textbook by a group. 
Since the textbooks analyzed are anthologies, none of 
them stresses the intensive study of a single author, which 
is also mentioned as a possibility in the professional liter-
ature. 
Professional opinion and textbooks are in agreement con~ 
earning the integration of reading, writing, speaking, and 
listening. The textbooks analyzed provide unanimously for 
such integration. 
Methods.-- Both sources stress the study of ideas and 
creative thinking as methods of approach to literature. The 
former also highly advocates the study of social content and 
the use of creative activities, while the latter includesa 
great number of activities centered around the study of 
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character and the study of the author. The review of pro-
fessional literature, however, revealed a dwindling interest 
in the direct study of authors for high-school years. Some 
defense is made for the study of the prose types, but this 
method is the most poorly represented in the textbooks. The 
two sources seem to be in general agreement concerning these 
remaining methods: study of plot, study of theme, study of 
literary history, study of style. 
1. The Study of Ideas 
Both sources list retelling, rephrasing, and discussing 
problems of living and the ideas of the author as legitimate 
activities. But the use of fact questions as ends in them-
selves is generally condemned by the authorities, yet employ-
ed to a very great extent in the textbooks. 
Some activities illustrating this method were found in 
one source and not in the other. Those found only in the 
professional literature are: 
Compiling dictionaries of new or specialized words 
Inventing newspaper headlines 
Newscasting events in a story 
Playing What's My Name? 
Playing Information, Please 
Activities found .only in the textbooks are: 
Studying meanings of words, phrases, and sentences 
Listing topics or points made in a selection 
--
8? 
2. Study of Social Content 
The professional literature and textbooks analyzed agree 
that the study of social content in a literary selection may 
be accomplished through the discussion of the people read 
about and their problems. Trying characters in a Court of 
' Human Relations, and comparing characters with people the 
II 
students know were also mentioned in the former source. The 
textbooks also included searching in literature for reflec-
tiona of a way of life. 
3. Study of Plot 
Concerning the study of plot, there is a marked differ-
ence in the activities advocated by the authorities and the 
textbooks. The first source recommends many interesting 
problems and projects: 
Dramatization 
Preparing a newspaper on events in the plot 
Writing a journal in which a character relates his 
experiences 
Discussing the major events 
Comparing the book with the photoplay 
Telling anecdotes from the book 
Playing ~ 
The textbooks, on the other hand, stress more the con-
ventional approach through the mechanics of plot: 
II 
I 
II 
I 
I 
I 
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Discussing and studying plot structure 
Explaining the significance of events 
Analyzing complex circumstances 
4. Study or Theme 
Both sources recommend discussing and identifying the 
theme. In addition, the textbooks include in their exercises 
, explaining the title of a selection and determining the au-
thor's purpose. 
5. Study of Character 
tl Professional literature heartily endorses the discussion 
of characters' problems and the social relationships among 
them. The textbooks follow suit. The first source lists 
character change and the influence of circumstance upon char-
acter as areas of study, but these do not appear in the 
second. Conversely, interpreting characters from their be-
havior, comparing characters, and analyzing methods of char-
acterization - activities represented in the textbooks - were 
not found in the professional publications ,to so great en extent. 
6. Study of literary History 
Neither the authorities nor the textbooks emphasize the 
q study of literary history in high school as more than an oc-
casional approach in later years. The former suggests as 
activities wide reading of the authors of a period; written 
/I 
J 
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' reports pertaining to the period, and constructing time charts I 
and literary maps. The latter includes the study of the II 
characteristics of a literary period or movement, comparing 
' older and modern works, and determining sociological effects 
on literature. 
7. Study of Types 
Determining the characteristics of the literary types is 
' prescribed by the authorities and the textbooks as well. 
Some of the leaders in the field of language arts, however, 
feel that the objectives in the area can be realized as the 
incidental outcomes of informal class discussion. 
8. Study of Style 
The reviews of professional publications and textbooks 
1 revealed that both of these favor discussion on literary 
style and selection by the students of passages of outstand-
ing literary merit. 
Oral reading of exciting passages and rewriting or modern-
izing classics are recommended but not represented in the 
textbooks analyzed. 
9. Study of Author 
II Although recognizing that study of authors is not a 
,, 
study of literature, professional sources indicate that 
certain students may wish to study individual authors through 
reading about them or keeping a class scrapbook of authors. 
The textbooks endorse the first of these activities and sever-
al others: 
Reading an author's works 
Listing authors related in some way 
Identifying an author with a quotation 
Noting the characteristics of an author's writing 
Comparing two or more authors 
Determining an author's attitude 
Discussing an author's attitude 
!1 Discussing an author's fame and influence 
Determinig the extent of an author's knowledge 
Analyzing the influence of an author's past on his 
writing 
Analyzing an author's personality 
10. Creative Thinking 
Both sources place much empha.sis on expressing reactions 
to reading, discussing problems encountered in literature, 
and relating what is read to the experience of the pupils. 
In addition, these activities are represented in the textbooks: 
Relating topics to life today 
Formulating likes or preferences 
Making inferences from reading 
Relating what is read to truth or reality 
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11. Creative Activities 
Finally, the authorities and textbooks both list broad 
creative activities which overlap the various methods and are 
best classified separately. Drawing illustrations is repre-
sented in both. Constructing models, contributing to a class 
· library record, and writing plays or making motion pictures 
from books are recommended by t~e former source but not in-
I 
· eluded in the textbooks. Writing on topics related to the 
literature read was found in both sources, while writing in 
imitation of an author was not recommended in the profession-
al literature but was employed in the textbooks. 
I' Audio-visual aids.-- While current professional opinion 
, advocates highly the use of many types of audio-visual aids, 
the textbooks analyzed fall short P~re. None of the twelve 
textbooks is actually organized so as to include specific en-
richment based upon the use of these aids. Neither are audi-
visual materials listed or suggested in any order. Eleven 
' of the textbooks, however, do mention at least once the use 
II 
I 
of same such aid in the study exercises. Only one textbook 
provides for as many as six such activities; only twenty-five 
were found in ~he entire group of twelve textbooks. 
The following are the only supplementary audio-visual 
aids referred to in the textbooks: 
1. Maps 
2. Pictures and illustrations 
'r 
3. Recordings 
4· Samples 
5. Works of art 
6. Models 
Illu~trations, often recommended in professional liter-
ature, are present in each of the textbooks. Five of the 
textbooks also include time charts. 
Evaluation.-- The authorities in the field of language 
arts are becoming more and more concerned about the proper 
growth and evaluation of: knowledge, information, and under-
standings; skills and abilities; and attitudes, tastes, and 
1 appreciations. Many means of evaluation are recommended. 
Again, the textbooks as a group do not measure up to these 
recommendations. The only means adaptable to evaluation 
represented in the twelve textbooks are questions and ac-
tivities (in all textbooks), a checklist (in one textbook), 
and objective tests (in one textbook). 
As a whole, the questions, activities, an·d tests tend to 
cover all three groups of educational outcomes. Emphasis, 
however, is decidedly upon the first. The checklist is con-
cerned wholly with reading skills. 
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CHAPTER VI 
smrMARY AND · CoNCLUSIONS 
1. ·SUmmary 
The purpose of this study was to review recent professio 
al literature concerning the teaching of prose literature in 
I the high school, and to analyze current twelfth-grade 
I 
I 
I 
I' J 
I! 
. I 
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textbooks for the teaching of literature in the light of this 
professional opinion. These t vro sources v-rere analyzed with 
reference to the following: 
1. Objectives in the teaching of literature 
2. Content 
3. Organization 
4 . Methods 
5. Audio-visual aids 
6. Evaluation 
The data 1-1ere compiled and tabula ted. Then a comparis .on 
of the data from the t wo sources "t-ras made and conclusions 
were dravm from them. 
2. Conclusions 
The results of this study indicate that; i n certain ·areas, I 
the twelve textbooks follow the recommendations of the I 
authorities on the teaching of literature. Considerable agree...ll 
ment betw·een the t "tvo sources is evident in these areas: 
Objectives 
Selection 
-· -= -=---=·=== 
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Organization 
Methods 
In the first area, however, professional opinion is more l 
1 likely to cite broader objectives than do the textbooks. In ~~ 
selection, organization, and methods, textbooks approach the 
recommendations of the authorities, but occasionally lag 
behind, retaining some of the more formalized and academic 
standards which formed the basis for a more autocratic edu-
ll . cational system of the past, designed exclusively for college-
!; preparatory students. 
In the areas of audio-visual aids and evaluation, the 
textbooks seem in no measure to be adequate in terms of the 
recorru:ilendations of those prominent in the field, for, .on ~he 
1-vh:o'!. e, both audio-visual aids and instruments for evaluation 
, are virtually ignored. 
II 
I 
;I 
3. Suggestions for Further Study 
1. Similar studies on other grade levels 
2. An historical development of the teaching of 
literature. 
3· A comparative study of success in the teaching of 
literature through traditional and modern methods. 
4. The study of the development of te;:~ts of attitudes, 
tastes, and appreciations in literature. 
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THESIS ABSTRACT 
Donald Adrien La Rochelle, An Analysis of the Teaching of 
Prose Literature in Grade Twelve, Unpublished A. M. Thesis, 
Boston University Graduate School, 19.54. 
Problem.-- The problem is twofold: (1) to review recent 
professional literature concerning the teaching of prose 
literature in high school; and (2) to analyze current text-
books for teaching literature in the twelfth grade. The in-
formation gained from these two sources indicates professional 
recommendations concerning objectives, selection, organization, 
method, teaching aids, and evaluation in the area of prose 
literature and the extent to which these recommendations are 
adopted in a sampling of current textbooks. It was assumed 
that the suggestions in professional publications, written 
by experienced teachers who have become authorities in their 
II field, would be representative of the best. The writer felt 
that the information gained would be of value both to the 
teaching profession and to himself as a prospective teacher. 
Scope and limitations of tre study.--
1. The study includes the teaching of prose literature 
in highschool. The review of professional literature is 
concerned with recommendations concerning purpose, selection, 
organization, methods, teaching aids, and evaluation. The 
I 
1 textbooks represent those in current use. 
1.0:3 
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2. The study is limited to the teaching of prose liter-
ature, exclusive of drama, in the senior high school. The 
textbook analysis is confined to a group of twelve anthologies 
II published since 1940, suitable for use in the twelfth grade. 
Procedure.-- Current professional publications and a 
, representative group of widely used textbooks were analyzed 
with reference to the following: 
1. Objectives in the teaching of literature 
2. Content 
3. Organization 
4. Methods 
5. Teaching aids 
6. Evaluation 
The data were compiled and tabulated. A comparison of 
the data from the two sources was made and the resulting con-
clusions reported. 
Major findings and conclusions.-- In general the text-
books analyzed follow the prescriptions of the authorities 
1 in the field, although marked differences occur in certain 
areas. 
1. Objectives.-- Reading for the sake of enjoyment and 
interest receives great stress by both sources. Of the two, 
professional publications more often hold broader aims, such 
as studying literature as an aid to living and to understanding 
the world and its people; while the textbooks emphasize reading 
'I I 
to enrich the personality and to understand the development 
of American ideals. 
2. Selection.-- Both sources place a great deal of im-
portance on the use of material of interest and high literary 
quality • . They agree that the new and the old in literature 
should serve as bases of study. Professional literature em-
1 phasizes that selections should be suited to the individual, 
but little is said to this effect in the textbooks. Although 
professional opinion does not recommend the literature of any 
particular nationality for the twelfth grade, English liter-
ature is most frequently presented in the textbooks, with 
American literature next in frequency. 
3. Organization.-- There is complete agreement concern-
ing the employment of a free reading program. Most profess-
ional sources advocate organization by theme or topic, but 
the period approach is still the most popular in the textbooks. , 
Organization by type is recognized as one of less importance 
by both sources, while none of the textbooks stresses the 
intensive study of a single author, as suggested on occasion 
by some educators. The group study of specific selections, 
correlation of literature with other high-school courses, and 
the integration of reading, writing, speaking, and listening 
are recommended by both. 
4. Methods.-- Professional sources and the textbooks 
agree that the study of ideas and creative thinking are of 
II 
utmost importance as methods of approach to literature. The 
textbooks, however, are likely to accord the study of char- II 
acter and the study of the author the prominence given to 11 
the study of social content and the use of creative activities 
in the professional publications. The review of profession-
al literature revealed that there is a dwindling interest in 
, the direct study of authors for high-school years. The study 
of plot, theme, and style is recommended by both. Although 
considerable is said for the study of the prose types, this 
method is the most poorly represented in the textbooks. Nei-
ther source emphasizes the study of literary history in high 
school as more than an occasional approach in later years. 
5. Audio-visual aids.-- In this area the textbooks fall 
· short of the recommendations of the authorities. None of the II 
twelve textbooks is organized so as to include definite 
lessons based upon the use of audio-visual aids. Neither are 
such aids listed or suggested in any order. All of the text-
books do include illustrations and some, time charts. As 
few as twenty-five activities in the twelve textbooks call 
, for the use of audio-visual aids. Those mentioned are maps, 
pictures and illustrations, recordings, samples, works of 
art, and models. 
6. Evaluation.-- Here again the textbooks do not measure 
up to the recommendations of the authorities for evaluative 
instruments in the areas of knowledge, information, and 
I 
11 
I 
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II understandings; skills and abilities; and attitudes·, tastes, 
and appreciations. Only one of the twelve textbooks includes 
a concomitant testing program. 
Suggestions for further study.--
1. Similar studies on other grade levels 
2. An historical development of the teaching of literature 
3. A comparative study of success .in the teaching of 1· 
literature through traditional and modern methods 
4. The development of tes.ts of attitudes, tastes, and 
appreciations in literature. 
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